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INTRODUCTION

The National Board process is one of the most rigorous and valuable of any
professional development activity. Research has shown time and time again that
teachers make the biggest difference in the classroom. The Candidates Writing
Institute Model was designed to allow educational entities to support National
Board Candidates in the National Board Process. We do not profess to know all
there is to know about the National Board Process. However, we have well over
twenty years of candidate support experience between us, having worked with
candidates since receiving our own certification. A generous grant from the
Winthrop Rockefeller Foundation allowed us to refine and develop this model
based on the feedback we received from candidates over those years. It has
changed based on the needs of participants and we expect that it will continue to
evolve based on changes in requirements and/or candidate knowledge. Please
consider this model a guide, a framework, an outline to which additional
information may be added, changed, or deleted

We strongly recommend that any entity wishing to support candidates be
cognizant of the fact that only a National Board Certified Teacher (NBCT) should
be engaged to direct sessions and serve as facilitator. Only a NBCT is aware of
the conditions under which a candidate must work, what is required, what is
involved in the process, and the amount of time and dedication required for this
endeavor. We strongly believe that this is critical to the success of any support
program or session.

Further, we strongly recommend that an elementary NBCT and a high school
NBCT be engaged to facilitate support endeavors. This one element was vital to
our participants and allowed us to break into groups to more specifically address
the needs of candidates. Without question, participants &eedback indicated that
having both an elementary NBCT and a high school NBCT as facilitators was
essential to candidate understanding of the National Board Standards and
process. This further bears legitimacy that only a NBCT can speak to the
conditions under which a candidate must work, what is required, what is involved
in the process, and the amount of time and dedication required for the endeavor.

Our stance has been and always will be that National Board is a process. We
discovered very early that engagement in the National Board process is for many
educators perceived as a terrifying risk of failure. We also learned that many
career educators, who have for the most part been isolated during their careers,
are very hesitant to write about themselves and their classrooms and even more
hesitant to share written work for critigue. This model requires an almost
immediate leap into the writing/sharing/critiquing process that we believe is
essential for those educators. The various writing assignments are based on
Entry Four: Professional Accomplishments, the one National Board Entry that is
very similar across all certification levels. This allowed us to engage in both large



and small group discussions regarding this entry. Other writing assignments do
involve other areas of the National Board process, but the primary focus is
professional accomplishments.

While we believe that this model is a comprehensive guide to assisting National
Board Candidates, it must be noted that content of sessions are dependent on
the needs of the candidates. We suggest a careful monitoring of certification
areas and needs of candidates so that content can be adjusted accordingly. At
first glance, it would seem that these sessions review what is taught during
educators6 ollege careers. Feedback has indicated that candidates were
enthusiastic and receptive as facilitators connected these theories and practices
to practical application through the National Board process. We strongly suggest
that these connections be made clear to candidates via National Board
Standards and entry directions.

The provided website links were active at the point of this printing. Please
understand that these websites serve as references to assist facilitators with
additional information for the purpose of understanding specific topics. They are
by no means the only websites or website links available nor do we necessarily
endorse the information that they contain. They are provided for the
convenience of facilitators and those who wish to support National Board
Candidates. Facilitators are encouraged to research listed topics and find
current information on these topics.

While numerous handouts, references, samples, and suggestions have been
included in the model, these were based on the needs of candidates who
attended our sessions and we do not hold them up as the only supplemental
materials available. Research, theories, and practices change. We strongly
suggest that facilitators search out or create new, potentially more applicable
supplements should the occasion arise. We thank you in advance for your
support of National Board Candidates and wish you great success.

db 1/2/2008
ar 1/2/2008
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PRESENTATION OUTLINE

Candidates Writing Institute

. Introductions

. Overview of National Board

. Facilitator Ethics

. Housekeeping

. Following Directions

Most Common Mistakes

Masl owds Hierarchy of Needs

. First Rule

. Primary Questions for Entries

10. General Description of Classroom (Contextual Information)
11. How Entries are Scored

12. Checklists

13. Developmentally Appropriate Practices

14. Physical, Cognitive, Moral, Social and Emotional Development
15. Overview of Three Types of Writing: Descriptive, Analytical and Reflective
16. Descriptive Writing Professional Accomplishments

17. Getting to Know Your Students: How? Evidence!

18. Modalities

19. Accomplished Teaching Practices: Building Solid Connections
20. Lesson Planning and Objective Writing

21.Boomés Taxonomies and Depth of Knowl edge
22. Analytical Writing Professional Accomplishments

23. Effective Questioning

24. Authentic Assessment

25. Brain Research

26. Time Management

27. Reflective Writing Professional Accomplishments

28. Grouping Strategies

29. Video Taping

30. Assessment Center

31. NBCTs Panel Discussion*

©CONOUAWNP

The topics in the presentation outline above were based on the needs of
candidates in initial groups and feedback from final evaluations, which indicated
the importance and value of session topic(s) to candidates. Topics may be
added, changed or deleted based on changes in requirements and/or candidate
knowledge, skills, and/or needs.

**This may be scheduled when NBCTs are available.
See information in Directions Section.

12
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CANDIDATES WRITING INSTITUTE

SUGGESTED SCHEDULE FOR FIVE FULL DAYS
8:30 AM1T 4:00 PM

DAY ONE

. Introductions
. Overview of National Board
. Facilitator Ethics
. Housekeeping
. Following Directions
Most Common Mistakes
Masl owds Hierarchy of Needs
. First Rule
. Primary Questions for Entries
10. General Description of Classroom (Contextual Information)
11. How Entries are Scored
12. Checklists

©O~NOUTAWNE

DAY TWO
Review/Question and Answer

12. Checklists (continued)

13. Developmentally Appropriate Practices

14. Physical, Cognitive, Moral, Social and Emotional Development

15. Overview of Three Types of Writing: Descriptive, Analytical and Reflective
16. Descriptive Writing: Professional Accomplishments

DAY THREE
Review/Question and Answer

16. Descriptive Writing: Professional Accomplishments (continued)

17. Getting to Know Your Students: How? Evidence!

18. Modalities

19. Accomplished Teaching Practices: Building Solid Connections

20. Lesson Planning and Objective Writing

21. Bl oomds Taxonomies and Depth of
22. Analytical Writing

14
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DAY FOUR
Review/Question and Answer

22. Analytical Writing Professional Accomplishments (continued)
23. Effective Questioning

24. Authentic Assessment

25. Brain Research

26. Time Management

27. Reflective Writing Professional Accomplishments

DAY FIVE

Review/Question and Answer

27. Reflective Writing Professional Accomplishments (continued)
28. Grouping Strategies

29. Video Taping

30. Assessment Center

31. NBCTs Panel Discussion*

*This may be scheduled when NBCTs are available.
See information in Directions Section.
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CANDIDATES WRITING INSTITUTE
SUGGESTED ALTERNATE SCHEDULE
FOR EVENING OR SATURDAY MINI-SESSIONS

Suggested time frame approximately 3 hours each session
SESSION ONE

. Introductions
. Overview of National Board
. Facilitator Ethics
. Housekeeping
. Following Directions (Handout 1)
Most Common Mistakes
Masl|l owds Hi gHandout)y of Needs
. First Rule
. Primary Questions for Entries
. General Description of Classroom (Contextual Information)

COONOUAWNR

|

SESSION TWO

Review/Question and Answer

10. General Description of Classroom (Contextual Information) (continued)
11. How Entries are Scored

12. Checklists

SESSION THREE

Review/Question and Answer

12. Checklists (continued)

13. Developmentally Appropriate Practices

SESSION FOUR

Review/Question and Answer

14. Physical, Cognitive, Moral, Social and Emotional Development

15. Overview of Three Types of Writing: Descriptive, Analytical and Reflective
16. Descriptive Writing Professional Accomplishments

16



SESSION FIVE

Review/Question and Answer

16. Descriptive Writing Professional Accomplishments (continued)
17. Getting to Know Your Students: How? Evidence!

18. Modalities

19. Accomplished Teaching Practices: Building Solid Connections
SESSION SIX

Review/Question and Answer

19. Accomplished Teaching Practices: Building Solid Connections (continued)
20. Lesson Planning and Objective Writing

21. Bl o0 o md s and®epth ofdnowledge

22. Analytical Writing Professional Accomplishments

SESSION SEVEN

Review/Question and Answer

22. Analytical Writing Professional Accomplishments (continued)

SESSION EIGHT

Review/Question and Answer

22. Analytical Writing Professional Accomplishments (continued)
23. Effective Questioning

24. Authentic Assessment

25. Brain Research

SESSION NINE

Review/Question and Answer

26. Time Management
27. Reflective Writing Professional Accomplishments

17



SESSION TEN
Review/Question and Answer

27. Reflective Writing Professional Accomplishments (continued)

SESSION ELEVEN

Review/Question and Answer

27. Reflective Writing Professional Accomplishments (continued)
28. Grouping Strategies

29. Video Taping

SESSION TWELVE

Review/Question and Answer

30. Assessment Center

31. NBCTs Panel Discussion*

*This may be scheduled when NBCTs are available.
See information in Directions Section.
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BASIC SUPPLY LIST FOR FACILITATORS

LCD Projector

Laptop or personal computer

LCD screen

Prepared PowerPoint

Dry Erase Board

Dry Erase Markers

Poster size adhesive paper pads (or poster size pre-cut sheets)
Markers in various colors

Notepads

Copy of National Board Standards (personal certification area or other)
Copy of National Board Portfolio directions (personal certification area or other)
Copy of Candidates Writing Institute Model

Handouts

Optional:

Door Prizes
Supplies for Candidates (if provided)

20



SUGGESTED SUPPLY LIST FOR CANDIDATES

Because of the generous grant from the Winthrop Rockefeller Foundation, the
following supplies were provided to candidates in summer workshops. Provision
of supplies is optional based on funding. This supply list evolved based on
feedback from candidates. The first sheet indicates why these supplies were
provided. A second sheet without notations has been included. An inventory
sheet was provided to candidates with their materials. This can be found in the
appendices.

Boxes: Large plastic hinged file boxes with handles were provided for storage
and organization. These held letter-sized hanging file folders and provided a
separate compartment for supplies on top. Candidates were encouraged to
begin immediately to organize materials and keep them in one secure location.
Contents of the box are listed below.

Four letter-sized hanging file folders w/four tabs and four white labels
(for collection of documentation and separation/organization of
materials)

Four file folders in different colors (one for each entry)

Two video tapes (for required videotaping within entries)

Three diskettes or one rewritable cd or jumpdrive (backup,
organization

and ease of movement from computer to computer as writing began at
workshop)

Three diskette labels or cd label (if diskettes/cds provided)

Four large binder clips (organization)

Four medium binder clips (organization)

Four small binder clips (organization)

Two liquid paper correction pens (for errors)

Two green highlighters (candidates required to highlight information
during workshop)

Two yellow highlighters (candidates required to highlight information
during workshop)

Paper clips (organization)

Three rubber bands (organization)

Four 3 X 3 sticky note pads, different colors (candidates required to
write out questions and note these as they read entry directions)
Flags (stick on tabs to mark sections of entries needed for workshop)
Copy paper (candidates were provided with one ream of copy paper
for printing rough drafts, research entries, etc.)

21



Notebook: Four inch binders were provided for entry directions and workshop
materials. Candidates were asked to print out materials from entries and to bring
these to workshop.

Seven dividers (for entries and workshop materials)
Three-hole zip pocket pencil holder (to keep materials in binder or in

box organized)
Three-hole disk or cd plastic holder (to keep files in binder or box)

Table: These items were placed on tables for candidates the first day of the
workshop

Pens (one each red, black, blue) (revisions, remarking of text, and

note-taking)
One standard-ruled composition notebook (rough drafts, notes)
Two standard-ruled 8 %2 X 11 paper pads (notes, lists, miscellaneous)

22



BASIC SUPPLY LIST FOR CANDIDATES

Boxes:

______Four letter-sized hanging file folders w/four tabs and four white labels
_____ Fouir file folders in different colors
______Two video tapes

_____ Three diskettes

______Three diskette labels

______Four large binder clips

______Four medium binder clips

____Four small binder clips

______Two liquid paper correction pens

___ Two green highlighters

______Two yellow highlighters

_____ Paperclips

______Three rubber bands

____Four 3 X 3 sticky note pads, different colors
_____Flags (stick on tabs)

___ Copy paper

Notebook:

Seven dividers
Three-hole zip pocket pencil holder
Plastic disk or cd holder

Table:

Pens (one each red, black, blue)
One standard-ruled composition notebook
Two standard-ruled 8 %2 X 11 paper pads

23
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DIRECTIONS FOR FIVE FULL DAY SESSIONS

Please note that the following session agendas are meant to be flexible. After
years of working with groups of varying numbers, facilitators learned very quickly
to be flexible regarding the daily agendas. It is suggested that a master agenda
or outline for the week be created and then modified as dictated by participants.
Individual session agendas are provided as a guide and time allotted to activities
vary greatly depending upon the size of the group and the focus of candidates
attending the sessions. A very general guideline of time required has been
given. Good educators know how to be flexible in delivery of content based on
the needs of their students or in this case, National Board candidates. The
needs of the candidates should dictate the pace the material is presented and
should be adjusted as necessary.

The schedules and directions for the five full day, week long or Saturday
sessions are presented first, with the alternate three hour mini-sessions
presented second. Please note that the National Board Certified Teachers Panel
Discussion can be conducted at any time. It is understood that the scheduling of
the panel discussion is dependent upon when NBCTs are available as a group.
Regardless of when the panel discussion takes place, changes to the agenda
should focus on shifting of topics, but not in writing assignments. It is very
important to complete the writing assignments as directed below without
deviation:

Day 1 Introduction to Checklist

Day 2 Completion of Checkilist
Review of Checklist
Overview of Three Types of Writing
Descriptive Writing

Day 3 Review of Descriptive Writing Homework
Analytical Writing

Day 4 Review of Analytical Writing Homework
Reflective Writing

Day 5 Review of Reflective Writing Homework
It is suggested that topics which are shifted to another day remain in the order

indicated by the original schedule as closely as possible. This is why a tentative
agenda is suggested initially.

25



DIRECTIONS FOR FIVE FULL DAYS
CANDIDATES WRITING INSTITUTE

Day One
8:00 BREAKFAST
9:00 Session begins
12:15 LUNCH
5:45 DINNER

Breaks interjected as needed during AM and PM

Materials:  LCD projector and laptop or personal computer
PowerPoint presentation (Suggestions provided)
Clipboard, notepad, pen
Ink pens (red, black, blue for each participant)
Standard-ruled note pads (8.5 x 11) (two for each participant)
Copies of Math Quiz (Handout I)
Copies of Masl| owo6s HahdoatR)ar chy of Needs
Facilitator or Candidate generated sample entries (see directions
for Section 9)
Sample of Scoring (optional) (See directions for Section 11)
Copies of Secret Weapon (Handout 3)
Large self-stick poster sheets (i.e. Post-its)
Dry Erase Board
Dry Erase Markers
Regular Broad Tip Markers (dark colors)
Boxes of Materials for Participants (Optional)

Note: Information from applications (a sample application is provided in the
Appendices) was used to informally group candidates into certification area
groups. Signs were posted around the room to show candidates their assigned
seating area. After introductions, candidates were asked to continue to sit in
informal groups with others in their certification area or with those from a
certification area similar to their own during each remaining large group session,
with large group meaning a general meeting of all candidates. Beginning on the
second day, certification area groups will meet together for a review of homework
assignments and a morning question and answer session on entries/material
read. Facilitators may wish to meet in separate rooms or at minimum, separate
areas for this part of the session. Certification area groups will again meet in
large group following the review but should continue to sit with those in their
certification area or similar certification area. Groups will be dependent upon
number of candidates. For smaller groups, suggested certification area groups
are early childhood and middle childhood candidates, then, early adolescence
and high school candidates. This creates two certification area groups. For
larger groups, more certification specific groups can be formed.

26



The directions below include suggestions for PowerPoint slides. These are only
suggestions and may be used or not used, as preferred.

POWERPOINT (PPT): SLIDE ONE

Suggested: TITLE of presentation, names and titles of presenters,
professional affiliation, and sponsor, if applicable.

1. Introductions of Presenters and Support Staff
A. Introductions

Facilitators introduce themselves with basic information: name, title and present
position, certification area and past work with National Board candidates. It is
strongly suggested that National Board Certified Teachers be facilitators for any
workshop concerning National Board standards as their knowledge of standards
and the National Board process is invaluable.

B. Support Staff

Introduce support staff if applicable. The grant provided an administrative
assistant and a technology aide, both of whom worked with candidates after the
sessions in the computer lab.

Note: As the sessions were held on a university campus, a computer lab was
available for candidates, which necessitated a technology aide. Candidates were
informed of the availability of the computer lab in advance and were given the
option of bringing their own laptops or utilizing the computer lab services.

PPT: SLIDE TWO
Suggested: Suggested: WELCOME and brief overview of what candidates
can expect in terms of scheduling, assignments, meals, etc. This will vary
based on how the sessions are structured.

C. Introduction of Participants
Name, school district, current position, certification area

Facilitators may elect to use an introductory exercise, game or ice-breaker
activity, depending upon the number of participants and time allotted.

Donations of books, clipboards, and other miscellaneous items allowed

facilitators to give prizes for greatest number of years teaching, greatest distance
driven, first person(s) to arrive for the session, etc. While these donations were

27



not solicited, it may be possible that area businesses or universities would
donate door prizes or small items for this type of award/prize/gift. Prizes were
distributed over all five days and names were drawn after the first day.

2. Overview of National Board Certification

Facilitators discussed their personal approach to the National Board Process.

The rigor of the endeavor was stressed, as were personal and professional

obligations in light of the time and deadlines that are required of the process.

Facilitators described their approach to the process, their initial misconceptions,

and how much time was required to complete the process. Great emphasis was

placed on the fact that National Board is a PROCESS; a process that may take

some educators up to three years to complete. Facilitators also discussed the

roadbl ocks they experi encNatbnabBoaldissDo-ar ed t hei r
a b | wathothe group. Choral responses were required. Both of these elements

were constantly reinforced throughout the week.

The differences in the personal approaches were used to reinforce the concept
that there is not a prescribed way to approach the National Board process, but
rather, that this is an individual endeavor and should be approached as such.

PPT: SLIDE THREE
Suggested: ETHICS with graphic

3. Facilitator Ethics

In order for participants to understand the role of facilitators, (that they would not,
should not, and could not make direct suggestions, but rather use questioning to
guide the thought process), the following information was presented during this
time:

National Board certification is a rigorous process that requires an intensive time
of self-reflection and demonstration of professional teaching practices.
Facilitators must adhere to appropriate ethical guidelines as established by the
National Board for Professional Teaching Standards.

For the purposes of this session, facilitators will:

e Provide formal and informal support to help keep candidates focused and
motivated in getting started in the process.

e Provide feedback to help candidates understand their teaching practices
and decisions made in their classroom based on WNational Board
Standards.

e Not share personal portfolio entries with any candidate at any time.
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e Not make decisions regarding lessons, students, and objectives which
should be addressed in portfolio entries.

e Not share questions asked at the Assessment Center.
e Notf s c centres.

e Not knowingly provide any type of feedback or advice that would
jeopardize a candidate receiving certification.

As National Board Certified Teachers, we are held to the utmost ethical
standards. | t should be noted that NBCTb6s ¢
violation of ethical miscond u c t . As NBCTOb6s, waemwidl nof doci | it at o
anything to put ourselves or you in this type of jeopardy.

Additional information available at: http://www.nbpts.org

PPT: SLIDE FOUR
Suggested: Housekeeping with graphic

4. Housekeeping/Give out boxes (by group)
A. Housekeeping

The various travel forms, signatures on paperwork, and other necessary forms
were obtained and completed at this time. A grant allowed for numerous
materials and supplies to be purchased for candidates. Pre-made file boxes,
notebooks, and materials were given to participants at this time. The list of
supplies has been provided. Those seeking to support candidates will need to
provide at minimum notepads and pens for participants. It is suggested that if a
notebook is not provided, that candidates be required to purchase one to
organize required materials.

PPT: SLIDE FIVE
Suggested: LIST OF REQUIRED MATERIALS candidates were to bring to
workshop:
Entry Directions, including Getting Started
Standards for your certification area
List/rough draft of professional accomplishments from the last five years
Twoofyouribest 06 | esson pl ans
Samples of student work
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B. Required Materials

Participants were asked to PRINT and bring their certification areas ENTRY

DIRECTIONS, including GETTING STARTED, the STANDARDS for their

certification area, a list/rough draft of professional accomplishments from the last

five years, samples of student work (see letter in introductory section), and two of

what they consider to be their fAbesto | esson

If any participants had not completed this initial requirement, they were required
to complete this for homework the first evening. A computer lab for use after
each session was provided for participants.

Entry information is available at: http://www.nbpts.org/for_candidates/certificate _areas

PPT: SLIDE SIX
Suggested: MATH QUIZ with graphic (picture of Albert Einstein)

5. Following directions (Handout 1: Math Quiz)

Facilitators should briefly discuss test security examples (how schools make sure
tests are secure) and how testing procedures are enforced in the schools. This
is primarily to distract candidates for the upcoming activity, which is Handout 1:
Math Quiz. Please read full instructions and explanations in this section before
proceeding. This activity serves as an example of the importance of reading
instructions, but as test-taking directions are given, facilitators should NOT stress
the importance of reading directions at this time.

It should be explained that a math test will be given to candidates, face down,

and that they will be expected to complete the test in 1 minute. All will begin at

the same time and all will stop once the timer went off. Heavy paper should be

used so that participants couwlbehinmngt fiseed th
Additionally, participants should be asked to use the pens provided when taking

the test. When all participants have their tests, they shouldbet ol d, fAYou wi | |
have 1 minute to complete this test. When | give the signal, you will turn your

paper over, read directions,andb e gi n. 0 dhauld allow StoalD o r s

seconds to go by to increase anxiety levels, thendirect, A Turn your papers
and begin. o

At the end of one minute, time should be called, and candidates should be asked
to re-read the directions on the test. Typically, one-half to three-quarters of those
tested did not read directions before beginning. Because the test was taken in
pen, the exact number of incorrect responses can be clearly seen by candidates.
Those who correctly completed the test are asked to stand. The fact that
National Board is a process is again emphasized at this point. The number of
those who followed directions on the math test is compared to the pass rates
nationally and in state. Percentage of candidates who certified their first year
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was 47% nationally at the time of this writing and roughly 35% for the state at
that time. It is suggested that current rates be researched, discussed, and
connected to this activity (importance of reading directions). The importance of
following National Board entry directions should be emphasized and discussed.
It was noted that not following directions was one of the most common mistakes
made by candidates. Participants should be asked to hold questions for the
Question and Answer Session to follow. They should also be encouraged to
write their questions down as they think of them.

PPT: SLIDE SEVEN
Suggested: Listing of common mistakes (shown one at a time) or title and
graphic

6. Most Common Mistakes

The following list was generated by facilitators based on their experience as
candidate support providers. It should not be viewed as a comprehensive list.
This list comes from the personal experience(s) of each facilitator and a personal
example of how these mistakes were made by candidates and the results of
these mistakes were shared. It is suggested that facilitators discuss the
implications of these mistakes if a personal example is not possible.

13. Writing a glorified lesson plan instead of using entry directions.
(Teacher fibrag session, 0 nusihgalpre-sed on need
made lesson from internet or other sources)

12. Not researching or knowing the implications of development on learning.

11. Ignoring age ranges, grade levels and/or content knowledge required for
both entries and/or assessment center.

(Candidates may focus solely on the age/grade level and content they
currently teach. Most certification areas focus on a RANGE of
ages/grades and content.)
10.Focusing on fdnekshawcasingwatke nt s 0

(No evidence of growthétheybére already the

9. Not knowing the interests, modalities/learning styles, and/or needs of
their students.

(If you do not know them, how can you teach them or justify what you are
teaching them?)
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8. Expecting others to write the entry for you.

(No one knows the needs of your students but YOU,; this is also
unethical)

7. Trying to incorporate advice from everyone into entries.
(Results in disjointed, incomprehensible writing)

6. Lying in entries (making up responses, student work).
(This is unethical, you must provide evidence)

5. Not budgeting time wisely in order to complete by deadline.
(Procrastination, waiting until the last minute, putting things off, failure to
set and/or meet goals for completion of entries or specific parts of
entries)

4. Not reading entry directions.

3. Not reading AGetting Started. o

2. Not reading or using analysis questions for videos and student work.

1. Using ONLY entry directions OR ONLY standards to write.

(1-4 will result in partial entry. This will become clearer after discussion

of scoring.)

PPT: SLIDE EIGHT
Suggested Title: Masl owds Hierarchy of Necé

7. Masl| owds Hi as (Bandolty2) of Nee

Facilitators present Masl owdbs Hierarchy of N
student needs in the classroom. This is completed in light of National Board
Professional Teaching Standards and information candidates will need to know

asthey begin their entries. Masl owds Hierarc
for many decisions educators make in their classrooms. The information below
is only a small part of Masl owbs theory. Ha

information for participants.
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Maslow's Hierarchy of Needs

Maslow's Hierarchy of Needs is a theory in psychology that Abraham Maslow
proposed in his 1943 paper A Theory of Human Motivation, which he
subsequently extended. His theory contends that as humans meet 'basic needs’,
they seek to satisfy successively 'higher needs' that occupy a set hierarchy.
Maslow studied exemplary people such as Albert Einstein, Jane Addams,
Eleanor Roosevelt, and Frederick Douglass rather than mentally ill or neurotic
people, writing that "the study of crippled, stunted, immature, and unhealthy
specimens can yield only a cripple psychology and a cripple philosophy."
(Motivation and Personality, 1987)

= bt | e ] m:
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Diagram of Maslow's hierarchy of needs.

5. Actualization

4. Status (esteem)

3. Love/belonging

2. Safety

1. Physiological (biological needs)

Maslow's hierarchy of needs is often depicted as a pyramid consisting of five
levels: the four lower levels are grouped together as deficiency needs associated
with physiological needs, while the top level is termed growth needs associated
with psychological needs. While our deficiency needs must be met, our being
needs are continually shaping our behavior. The basic concept is that the higher
needs in this hierarchy only come into focus once all the needs lower in the
pyramid are satisfied or mainly satisfied. Growth forces create upward movement
in the hierarchy, whereas regressive forces push proponent needs further down
the hierarchy.

Deficiency needs

The deficiency needs (also termed 'D-needs' by Maslow) are:
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Physiological needs

The physiological needs of the organism, those enabling homeostasis, take first
precedence. These consist mainly of:

the need to breathe

the need to regulate body temperature
the need for water

the need for sleep

the need to eat

the need to dispose of bodily wastes
the need for sexual activity

the need to avoid pain

When some of these needs are unmet, a human's physiological needs take the
highest priority. As a result of the prepotency of physiological needs, an
individual will de-prioritize all other desires and capacities. Physiological needs
can control thoughts and behaviors, and can cause people to feel sickness, pain,
and discomfort.

Safety needs

When the physiological needs are met, the need for safety will emerge. Safety
and security rank above all other desires. These include:

Security of employment

Security of revenues and resouncy, aggressions
Moral and physiological security

Familial security

Security of health

A properly-functioning society tends to provide a degree of security to its
members. Sometimes the desire for safety outweighs the requirement to satisfy
physiological needs completely.

Love/Belonging needs

After physiological and safety needs are fulfilled, the third layer of human needs
is social. This involves emotionally-based relationships in general, such as:

« friendship
e sexual intimacy
e having a family

Humans want to be accepted and to belong, whether it be to clubs, work groups,

religious groups, family, gangs, etc. They need to feel loved (sexually and non-
sexually) by others, and to be accepted by them. People also have a constant
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desire to feel needed. In the absence of these elements, people become
increasingly susceptible to loneliness, social anxiety and depression.

Status (Esteem needs)

Humans have a need to be respected, to self-respect and to respect others.
People need to engage themselves in order to gain recognition and have an
activity or activities that give the person a sense of contribution and self-value, be
it in a profession or hobby. Imbalances at this level can result in low self-esteem,
inferiority complexes, an inflated sense of self-importance or snobbishness.
There are two levels to Esteem needs. The lower of the levels relates to
elements like fame, respect, and glory. The higher level is contingent to concepts
like confidence, competence, and achievement. The lower level is generally
considered poor. It is dependent upon other people, or someone who needs to
be reassured because of lower esteem. People with low esteem need respect
from others. They may seek fame or glory, which again are dependent on others.
However confidence, competence and achievement only need one person and
everyone else is inconsequential to ones own success.

Actualization

Peak experiences are self-actualized, mature, healthy, and self-fulfilled. All
individuals are capable of peak experiences.

The information was found at
http://en.wikipedia.org/wiki/Maslow's hierarchy of needs

Additional information can be found at: http://www.jessa.calfitt/ul maslow.htm

Chapter 5 (pp. 175-183) of Growing Up Gifted by Barbara Clark (2002) provides
another discussion of Masl|l owés Hierarchy and

Additional resources below:

http://webspace.ship.edu/cgboer/maslow.html

http://en.wikipedia.org/wiki/Maslow hierarchy of needs

8. First Rule

Participants are asked to describe an activity or lesson that they are especially

proud of or that their students enjoyed. This should be BRIEF and concise.

Facilitators may wish to time candidates using a stop watch or buzzer and limit

each to 2 minutes. Typically, in the description, what was heardwas, il di d t hi s o
or Al did thadfo &fru nd@hatadartotpanlly enpeasize

student learning. The point of this exercise is to demonstrate that teachers

sometimes do not think in terms of how whatt hey do affects students
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A guiding question for facilitators to ask

activity/l e s s dPleas® note that this should be a behavioral, learning, or
performance based objective, depending on terminology candidates are familiar
with and purpose of the objective.

PPT: SLIDE NINE is shown at this point:

Al't daindtd about hgpost uideds salbo

Using incorrect grammar for this slide tends to shock candidates and refocus
their attention at this point. The point of this section is to place emphasis on the
fact that the National Board process is not about writing a glorified lesson plan
norisitnecessarily a showcase of a teacher s
should be about clearly demonstrating what an educator has done to impact
student learning. It was noted earlier that writing a glorified lesson plan is a
common mistake that candidates make during the national board process.
Educators tend to want to tell what they, as teachers, have done, but they
typically fail to explain how what they have done impacts student learning.
Additionally, they sometimes fail to have a clear objective in mind that
emphasizes student learning. Facilitators should stress that writing for National
Board places a special emphasis on the impact on student learning.

PPT SLIDE TEN
Suggested: QUESTIONS as listed below, with first three showing and last
three coming in later via a transition.

What are you doing?
Why are you doing it?
What are you going to do next?
OR
WHAT? SO WHAT? WHAT NEXT?

9. Primary Questions for NB Entries

In writing for National Board entries, facilitators may suggest that the following
qguestions be kept in mind at all times:

What are you doing?
Why are you doing it?
What are you going to do next?
OR
WHAT? SO WHAT? WHAT NEXT?

36



These questions are emphasized because entries should be based on student
needs and planning based on those needs. It is suggested that candidates be
allowed time to examine samples of entries provided by former participants, with
permission, or generated by facilitators for this purpose. Candidates should
attempt to locate answers to these types of questions within entries. Current
participants should be able to determine whether or not these questions were
answered. Itis NOT recommended that any materials previously submitted to
National Board be used as this is unethical behavior. Numerous publications are
now available which contain these types of examples.

PPT: SLIDE ELEVEN
Suggested: General Descriptions of the Classroom and graphic (vintage
picture of a classroom)

10. General Description of Classroom (Contextual Information)

The contextual information sheet is one of the first requirements of writing for

National Board. Candidates were asked to find their contextual information

sheets in their entry directions and describe their current classrooms as per

instructions from the contextual information sheet. Time allowed for this varied

from year to year, but roughly 7 minutes is the average time needed for the initial

writing part of this activity. Candidates wrote on provided note pads, then

swapped padst o cr i t i q uselassraomhesaiptibngpregerably with

someone in the same certification or content area). Candidates were asked to

(a) verify that all required elements were present and (b) determine if the

description allowed an understanding of the teaching situation. Candidates were

asked to write their comments and questionson t hei r paasthayer 6 s sheet
were reading, using pens provided (red). Facilitators should express the

importance of honest constructive criticism/critique versus simply marking what
theyconsi der to be Awrong. 0O Candidates shoul c
as a way to improve their writing skills (Time: 8-10 minutes). When this is

completed, writings are returned to the original author and candidates are

allowed 5-7 minutes to read/clarify critiques. Facilitators should remind

candidates that critiques can be a valuable way to determine if their writing is

clear, concise, and contains what is asked for in entry directions.

This activity is a very important introduction to the sharing of the written word.
Evaluations from participants have noted repeatedly that sharing their written
work was difficult for them. This activity sets the stage for the rest of the week in
that participants are asked to write out and share their personal thoughts and
reflections regarding their professional accomplishments and are required to
allow others to read and critique these writings. This activity also initiates
practice with evaluation and critique based on National Board directions.
Facilitators walk the floor during both the writing and the critiquing to answer
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guestions and provide direction and encouragement. Candidates are
encouraged to re-read contextual instructions as they critique documents.

PPT SLIDE TWELVE
Suggested: HOW ENTRIES ARE SCORED with graphic( Ol ympi ¢ games 6
judges holding score cards)

11. How entries are scored

Facilitators should clearly explain that scoring is accomplished by giving points to
candidates and t hat poAssessersddnotusenaot Ot aken aw
deficient model, thus, candidates need to pay attention to standards and

guestions within entries when writing in order to receive points. This is a

common misconception among candidates. They believe points are taken away

for grammar, syntax, etc. Itshouldalsobee mphasi zed t hnatbbe ipoi nt s
given if the answerscannot be f ound. O

National Board entries are weighted. By that it is meant that portfolio entries 1-3

count more than entry 4 and the exercises at the Assessment Center weigh

(count) less than portfolio entries. It is important during this part of the session to

gather current information about grading from the NBPTS website

(www.nbpts.org) and share this with candidates. All candidates are given points

based on the standard error. It is suggested that an example of a scored entry be

viewed, if possible. Facilitators should explain that the standard error allows

some | ee way for ferroro on the part of the
make scoring of entries as fair as possible.

An overview of the scoring process is available at the National Board for
Professional Teaching Standards Website at

http://www.nbpts.org/for candidates/scoring

Additional information and a more in-depth description can be found in the
Scoring Handbook at

http://www.nbpts.org/UserFiles/File/ScoringHandbook 2006 unlweb.pdf
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PPT SLIDE THIRTEEN
Suggested: TOP SECRET with graphic

12. Secret Weapon (Handout 3)

The authors of this model strongly believe that checklists were the key to their
success (certifying during the first year). Entries are scored via an accumulation
of points, as noted above. By creating a COMPREHENSIVE CHECKLIST for
each entry, candidates can use the entry checklist to verify that their writing
contains required components from NBPTS Entry Directions, Getting Started
Directions, Questions, and Standards. A common mistake is using one or two,
but all not of the required components when writing entries. A comprehensive
checklist for each entry allows candidates to clearly see what they are doing and
what they need to do in their classrooms to meet National Board Standards.

The resulting checklists from the above mentioned sections are lengthy and, as
shown on the Secret Weapon Handout 3 Example Sheet for Facilitators, complex
and through. It is strongly suggested that candidates create their own checklists
and not share/divide any component with another candidate. The importance of
completing individual checklists should be re-emphasized at each session.
When candidates create their own checklists, one checklist per entry, they begin
to internalize the National Board Standards. Once internalized, these standards
are committed to memory, and more importantly, to practice. The creation of
individual checklists will also allow the candidate to mentally prepare for the
testing center as he/she moves through the process. Again, it is strongly
suggested that each candidate complete his or her own checklists for entries and
t hat t he wor koamong candigatesiinlthevsant eedtification area.

This activity was created to show candidates the complexity and rigor of the
National Board Process. The handout was designed to guide them in creating a
comprehensive checklist for a selected entry. There are two essential parts or
pieces to consider when making the checklist: one, the entry directions and, two,
the National Board Standards. Both are crucial to the checklist, along with
specific questions found in the Getting Started section of the entry materials and
videotaping requirements/questions (if required). It is imperative that candidates
be reminded to answer these questions within their entries and to READ ALL
directions provided by National Board.

Using Secret Weapon: Checklist Practice Handout 3, candidates were asked to
generate a checklist from the paragraph on the handout. Facilitators walked the
room and provided feedback and assistance which consisted primarily of asking
candidates to write down the points they felt were most important and
encouraging them to complete the assignment in any format. Candidates should
be allowed to generate a checklist and/or outline in any manner they see fit.
There is no right or wrong way to approach this activity. It should not be dictated
that candidates complete checklists in any specific format. The objective of this
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activity is to encourage candidates to read standards and directions thoroughly
and completely and to create checklists that suit their individual learning styles.

Candidates were allowed 10 to 15 minutes to complete the initial checklist.

Because the authors of this model believe National Board Certification to be an
individual process, candidates were asked to demonstrate the variety of ways a
checklist could be created/used by writing their work down on large poster-sized
notes and displaying these on the walls. This should be a sample or small
section of their checklist, just enough to show the differences in styles. As
facilitators walked the floor, they noted the variety of checklist formats and
selected individuals to explain how they were approaching the assignment after
all candidates had completed the activity. Using various examples allowed
candidates to refine and adjust their own checklist format (Time: 15-20 minutes).

When examples had been shown and explained, facilitators demonstrated how
the example checklist was created (see following Example for Facilitators,
Handout 3). The importance of breaking down the standards and directions into
a format that would be useful for candidates is the focus of this section. It was
re-emphasized that candidates should create and use the checklist in a way that
best suited their individual learning style. As Entry 4 serves as the primary entry
for this workshop, it was explained that candidates would be asked to create a
checklist for both standards and entry directions from Entry 4. This would be part
of their assignments during the week.

It is understood that the creation of checklists is a time consuming, lengthy
process but the authors of this model strongly believe that this is the best way for
candidates to begin to understand the importance of the National Board process
and that this activity will assist them in internalizing National Board Standards.
Resulting checklists will be several pages long for each entry. As individual

standards are used inmorethanone entry, candidates are enc
used checklists for standards that they have
re-appears in a new entry. In other words, if both Entry 1and Entry 2 contain

Standard 2, it wil I omo tadal$@ caecklistéoseschr vy t o Or e

entry. However, it is often necessary to remind candidates that this checklist will
need to be included in BOTH entries.

It is further understood that it is impossible to put all of the information on the
checklists in any one entry. Candidates should have 80-90%, if possible.
Standards are redundant in several instances and once candidates create the
checklists and see the overlap of standards and directions, they begin to
understand the process itself.
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EXAMPLE FOR FACIL ITATORS

Secret Weapon: CHECKLISTS
Practice

Note: Please ask candidates to complete as directed in activity above. This
example is to be used AFTER candidates have completed activity.

Read the following samplaken from one of thBlational Board
certification standards. Develop an appropriate checklist.

Teachers use their knowledge of cognitive development to design and provide appropriate instructi
know the importance of working at a concrete level, providing materials such as maps, $in
manipulatives, and tools for organizing and interpreting data. They understand that students of this
have a limited understanding of time, which may affect their learning in a variety of dimensions, in(
their ability to comprehend fully st historical concepts as change over time. As students mature, te
are aware of the development of analytic and abstract thinking abilities.

1. Teachers use their knowledge of cognitive development to
a. design appropriate instruction.
b. provide appropriate instruction.

(Did you connect your knowledge of cognitive development to the design? The
instruction?)
2. Teachers know the importance of working at the concrete level and provide

a. maps

b. timelines

c. manipulatives
d. tools for organizing
e. tools for interpreting data
(When you provided these instructional tools, why were they important to the students
for this activity? How did they allow students to work at the concrete level?)
3. Teachers understand development

a. limited understanding of time (an example)

b. how development affects learning

c. comprehension may change over time.
(How did you address development of your students in this lesson? Not development in
general, but how did you take into consideration the development of your students in this
class, at this time? What decisions did you make that were based on development?)
4. Teachers are aware of

a. development of analytic thinking abilities

b. development of abstract thinking abilities
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***END OF DAY ONE***
WEEK LONG SESSION

A general question and answer session should be conducted at this time.
Discussion and review of material covered and its connection to the National
Board process should follow the question and answer session. Candidates
should be asked to summarize material presented and explain the connection to
the National Board Process. Please remember that it is suggested that this
format be followed at the end of each session. Also note that if the agenda has
changed, this will need to be changed accordingly. Allow approximately 30
minutes for the question and answer and review at the end of each day/session.

HOMEWORK
DAY ONE
WEEK LONG SESSION*

A. ORGANIZE binder and box. Make sure all required printed materials are
ready.

B. BRING binder with all National Board materials, including homework, student
work samples, list of professional development activities, lesson plans,
notepad, composition book and all writing implements EVERY DAY.

C. READ Getting Started - Write questions on 3 X 3 notes or in margins.

D. CREATE a checkilist for Getting Started.

E. READ Entry 4 Standards and DIRECTIONS for Entry 40 Write questions on 3
X 3 notes or in margins.

E. READ DIRECTIONS for Entry 18 Write questions on 3 X 3 notes or in
margins.

F. REVISE Contextual Information about your class based on feedback. Review
directions within National Board material for this form.

G. KEEP up with assignments.

Remind candidates to sit with their assigned group (see Note on Session One)
and to meet in assigned rooms with their group next session. Basic division into
groups is High School/Early Adolescent and Early Childhood/Elementary. Itis
recommended that at minimum, candidates be divided as such. Facilitators are
better able to answer questions dealing with specific information within entries if
candidates are divided into groups.

*A handout containing daily homework may be generated if desired or a slide
may be created listing assignments if needed.
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Day Two

8:00 BREAKFAST

9:00 Session begins
12:15 LUNCH

5:45 DINNER

Breaks interjected as needed AM and PM

Materials:  LCD projector and laptop or personal computer
PowerPoint presentation (Suggestions provided)
Clipboard, notepad, pen
Candidate materials as directed
Copies of Handout 4 Descriptive Writing Practice
Large self-stick poster sheets (i.e. Post-its)
Dry Erase Board
Dry Erase Markers
Regular Broad Tip Markers (dark colors)

Candidates should meet in assigned rooms and sit with assigned groups. This
morning session may last up one and one-half to two hours, based on questions
and assignments. It is suggested that a break be scheduled immediately
following morning sessions. The time allowed for this may vary with number of
participants and organization of sessions. It is suggested that the following
format be used.

|. Contextual Information
Candidates revised Contextual Information sheets for homework. Allow
candidates to ask questions regarding this document. Have candidates swap
writing with a different person in their certification area (not the same person who
reviewed their writing in Session One). Candidates should (a) verify that all
required elements were present and (b) determine if the description allowed an
understanding of the teaching situation. Candidates should write their comments
and questonson t heir part nerréalingsusieggpens@ovided hey ar e
(red). Return critiques to authors. Time allotted for critique: 15 minutes.
Candidates may also need 3-5 minutes to clarify comments and critiques. Allow
brief amount of time for additional questions on Contextual Information sheets
after this activity.

Candidates should be reminded that while advice and critiques are invaluable
during the National Board Process, only they can determine and decide what
information needs to be presented.

Il. Questions and Answers for Getting Started

Misconceptions abound when new candidates are first introduced to the National
Board process. Reading the Getting Started section can help clarify expectations
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and requirements. Allow approximately 15 to 20 minutes for questions and
answers for this section.

For review of the checklists, candidates should swap checklists with another
candidate in their certification area or in a similar certification area. Candidates
should make sure that all two or three part questions/directions were:
a. adequately broken into parts,
b.t hat any questi onossnobhbeeamchanggd,and i ntent ha
c. that the checklist has been thoroughly developed and
d. contains the majority of Getting Started directions (Time: 10-15 minutes).

It should be noted that candidates will have concerns regarding
interpretation/meaning of questions. Facilitators should stress that the National
Board Process is an individual process and that interpretation should be based
on an individual 6s approach to the question.
only or best approach. Discussion among candidates to generate ideas is the
best approach for specific, pointed questions. A facilitator should take care not to
present his/her own approach as the best or only approach to answering an entry
guestion. Focus should continue to be placed on the impact on student learning
(Time: 7-10 minutes). Facilitators should also note areas of greatest concern,
greatest confusion, and greatest dispute. These should be addressed in the
large group session immediately following this part of the session.

lll. Questions and Answers Entry 1

Within the informal certification groups, candidates should share questions from
assigned reading and discuss the entry directions. Facilitators should be
available to clarify or assist in finding answers within entry directions.
Candidates should be made aware that specific questions directly relating to
certification areas cannot be answered and that requirements for each
certification area are different. Encourage general questions at this point.
Because the focus of this part of the session is Entry 4, this activity should relate
to candidates being able to pose and answer questions based on entry
directions. Facilitators should serve as guides, not as lecturers. Encourage
candidates to re-read entry to find answers. Facilitators should be conscious of
amount of time spent with each group (15-20 minutes).

***Break: Move into general session and sit with certification area group***
IV. Question and Answer Session on Entry 4
It is helpful to remind candidates at this point that the focus is on Entry 4 and
guestions should be from Entry 4. Open floor for questions and encourage
candidates to scan entry directions for answers (much like they did with Entry 1

in small group). Questions from facilitators might be:

Where did you find that in the entry?
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Which section of the entry covers this material?
Which question in the entry deals with this?

Facilitators should also use this time to address areas of greatest concern,
greatest confusion, and greatest dispute as noted from session above (Time: 15-
20 minutes). It is possible that candidates may not have a large number of
guestions and therefore this part of the session may not be necessary. Itis,
however, essential to give candidates an opportunity to ask questions.

PPT SLIDE THIRTEEN
Suggested: TOP SECRET with graphic

12. Secret Weapon Practice

Ask candidates to find their checklist practice from the previous day. Briefly
review the concept of checklists (see Item 12 from Day One).

Taking a common standard from Entry 4, candidates should begin working on
their checklists from National Board Standards. Approximately 30 minutes was
allocated to this activity, with facilitators walking area to answer questions and
assist. Homework will be to complete checklists for two to three standards.
Facilitators should continue to stress that checklists should be comprehensive
and that there is not one specific way to create a checklist. Checklists can be in
any form.

PPT: SLIDE FOURTEEN
Suggested: Developmentally Appropriate Practices with graphic

13. Developmentally Appropriate Practices

Candidates often fail to see the significance of developmentally appropriate
practices in their classrooms. They are often caught up in following textbook
guidelines or activities that may not be appropriate based on the needs of their
students. Facilitators should ask candidates to give examples of how textbook
activities may not be appropriate for their students. These should be written on
dry erase board by a facilitator or candidate volunteer. Final list should consist of
12 or more examples from various content areas. Working in their certification
groups, candidates should skim standards to find two that deal specifically with
developmentally appropriate practices and to discuss within their groups why this
aspect is so important to teaching (Time: 15 minutes).

The basic idea is to make candidates cognizant of their own lack of knowledge
and need for information about development and developmentally appropriate
practices. Facilitators should be aware of these practices and how they affect
teaching and learning in the classroom in order to appropriately answer
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guestions posed by candidates. Below are informational links to
Developmentally Appropriate Practices.

http://users.stargate.net/~cokids/dap.html

http://www.nwrel.org/cfc/publications/DAP2.html

PPT: SLIDE FIFTEEN
Suggested: DEVELOPMENT with Physical, Cognitive, Moral, Social and
Emotional bulleted in a list

14. Physical, Cognitive, Moral, Social and Emotional Development

Candidates sometimes forget to consider development when planning lessons
and activities for their students. They are often caught up in the stress of
standardized testing requirements and time constraints. The following activity
serves to call attention to the importance of development in planning and
selection of lessons and activities for students. It will also set the stage for later
activities (Getting to Know Your Students and Lesson Planning).

Candidates were previously instructed to sit each day with those in their
certification area.* This certification group should be further divided into four
groups (one for physical, one for cognitive, one for moral, and one for
social/emotional) within their certification areas or similar certification areas. The
purpose of the groups is to discuss individual types of development and how they
affect teaching and learning in the classroom. Completing this activity in small
groups within a certification area serves to reinforce the importance of
development. Candidates are asked to find standards specific (minimum four) to
their assigned area of development and list on poster sized paper. On a second
sheet of poster paper, candidates will list two ways they could meet each of the
listed standards in their classrooms, then each group will share this information
with their certification area group and select four of the best ideas for meeting a
standard. These four best ideas will be shared with the entire group of
candidates. All posters are then placed on the walls around the meeting area for
candidates to review.

* Smaller numbers may dictate that certification areas not be considered for this
activity. In smaller groups, suggested certification groupings are dictated by
number of candidates in a specific area. For this activity, smaller groups of
candidates may be divided into Early Childhood, Middle Childhood, and
Adolescent/High School or as needed.

The basic idea is to make candidates cognizant of their own lack of knowledge
and need for information. Facilitators should be aware of basic development and
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their implications in the classroom in order to appropriately answer questions
posed by candidates. Below are informational links to development.

http://www.karencrawfordphd.com/default.asp

http://education.atu.edu/people/swomack/3023ch15/index.htm

http://faculty.plts.edu/gpence/html/kohlberg.htm

PPT: SLIDE SIXTEEN
Suggested: WRITING FOR NATIONAL BOARD with Descriptive,
Analytical, and Reflective moving in as slide transitions or appearing as a
bulleted list

15. Overview of Three Types of Writing: Descriptive, Analytical and
Reflective

The National Board Process requires three specific types of writing: descriptive,
analytical, and reflective.

Descriptive: Descriptive writing sets the scene for the reader. It should be in
logical order and detailed enough so that the assessors have a basic idea of
what is going on so that they can understand your lesson.

Analytical: Analysis gives reasons, motives and interprets reason for

assignment(s). Analytical writing shows assessors the thought processes that the
teacher used to make conclusions(orabout t he
professional accomplishments). Evidence should be provided in student/teacher

work samples/documentation.

Reflective: Reflection occurs after the teaching. It is a time to examine the lesson
and decide what was worth doing again and how things could be changed to
make it better. Reflection shows the assessors what you learned from the lesson
and how you plan to improve it for the future.

It is imperative that candidates understand entry directions and questioning
strategies. This activity, using Entry 4* as a guide, requires candidates to
determine what type of question is being asked and what type of writing they
should use. Candidates should be grouped in their certification areas or similar
certification areas. Beginning with page one of Entry 4 directions, candidates
should list on notepads or highlight questions in entry to see what is being asked.
After group discussion, candidates should identify which type of writing should be
used to answer the specific question. Approximately 10 minutes is allocated to
this part of the session. After groups have completed the activity, facilitators will
read questions aloud (from Entry 4 or pre-made/pre-selected from another entry)
and candidates will verbally identify what type of writing is required and explain
how they know that this is correct. Approximate time for this part of the session
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is 5-10 minutes. Facilitators should review above definitions as needed during
this activity. Purpose is to make sure candidates can identify type of writing
required by question.

FYI: Words that could indicate that descriptive writing is required: State, List,
Describe, What, Which, Who, When, Where, How (not a comprehensive list).

*As this workshop focuses primarily on Entry 4, many activities tend to use this
particular entry as a guide. However, it should be noted any entry may be used
with this activity and/or other activities throughout the model.

PPT: SLIDE SEVENTEEN
Suggested: DESCRIPTIVE WRITING with graphic

16. Descriptive Writing
A. Lesson Description

Candidates were asked to bring two of what they considered to be their best
lesson plans to each session. Candidates should select one of their best lesson
plans and using Handout 4, begin to describe (in writing) a lesson from their
classroom (Time: 5-7 minutes), using questions from the handout as a guide.
Facilitators should then ask for 2-3 volunteers to read their responses from each
guestion to allow candidates to see how descriptive writing is used within entries.
This should be completed one question at a time (i.e. several responses are read
to question one before moving to question two).

Facilitators may elect to use pre-made descriptions/answers to questions and

present both good and bad examples of descriptive writing. Facilitators should

take care not to judge candidate writing as good or bad, but should encourage

detail and exact description. Facilitators should also encourage candidates to

keep standards and questions in mind as theywrite. Phr ases | i ke fApainti
picture with your wordso mamd o0f ldeiengedhlli en gt @ |
lesson can be used as examples in this activity.

B. Sorting though Professional Accomplishments

Once candidates are able to identify the type of writing required based on the
question, at a very basic level, it is time to move into the descriptive writing
activity. Candidates were previously asked to bring a list of professional
accomplishments to each session with them. This activity begins with facilitators
reminding candidates that primary focus of Documented Accomplishments is
impact on STUDENT LEARNING. Candidates are then asked to select their
three best documented accomplishments that promote student learning, explain
HOW they promote student learning, and record this information on note pads in
a rough draft format (Time: 10 minutes). Candidates are then grouped with
others from their certification area (they should still be sitting with or near this
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group from earlier). Candidates are asked to select their best professional
accomplishment of the three selected to share with the certification group, briefly
explaining the perceived impact on student learning.

Note: The number of accomplishments to be selected and shared will be based
on size of certification group. The group can be subdivided if needed or groups
can be merged. Smaller groups of candidates may be grouped into certification
areas of early childhood, middle childhood, and early adolescent/high school.
Larger groups can be divided into certification specific groups.

Candidates will share their one best idea with the certification group, and the
group will discuss perceived impact of activities on student learning and select
the best six ideas (Time: 5-10 minutes). Groups will then create three charts on
poster sized paper. Candidates will use the three categories of professional
accomplishments as headings (one poster for each category), containing their list
of best ideas, based on impact on student learning, and as a group, identify
which category the activity would be placed under. Completed posters can
contain several ideas under each category (Time: 10-15 minutes), but groups
should be instructed to discuss only the two BEST ideas from each category.

Certification groups will then share two of the best ideas in each category with
the large group, briefly explaining impact on student learning and how this
professional accomplishment fits in the category it was placed in (Time: 15-20
minutes). The candidate who submitted the original idea should explain the
impact. It is suggested that a timer be used to give each group/candidate an
equal amount of time. Each idea shared should take no longer than 1-2 minutes
(time will depend on size of group, but a fixed time should be decided on and
consistently used). Candidates begin to feel very comfortable with the group at
this point and tend to over-explain their ideas. A timer is an effective way to
politely move to the next person/idea. Posters created by candidates are placed
on walls around the meeting room and candidates are given an opportunity to
record information or ask questions.

The purpose of this activity is to show candidates that professional

accomplishments must be tied directly to student learning and that even small
accomplishments can make a big difference. A common misconception among
candidates has been that they must endeavor
of some type for this entry. When focus is shifted to impact on student learning,

candidates begin to view their accomplishments in a new light. This activity

consistently received high marks on feedback from candidates.

C. Descriptive Writing Professional Accomplishments
Candidates are asked to review their list of documented accomplishments and
highlight those that they are considering using. Facilitators should stress that this

is just a preliminary writing activity and selections may be changed later.
Candidates should select two of the accomplishments they wish to write about
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during this activity. Facilitators should review the descriptive writing definition
and ask candidates to begin a descriptive rough draft on one of their professional
accomplishments in their composition books (Time: 10-12 minutes). Facilitators
should encourage candidates to look at initial questions in Entry 4 concerning
description. At this point, candidates are still practicing identification and
understanding of questions and descriptive writing. Candidates should swap
rough drafts with another candidate in their certification area or similar area.
Facilitators should remind candidates that many questions within entry directions
are two or three part questions; meaning that they may ask for more than one
thing/activity to be described. Candidates should look carefully to see if
guestions were fully answered and critique rough drafts and write
guestions/comments on rough draft (Time: 5-7 minutes). Once drafts are
returned to authors, the author should check to see if all parts of the selected
guestion were answered (Time: 4-6 minutes). Facilitators should encourage
candidates to break down questions into multiple parts on their checklists for
entry directions.

***END OF DAY TWO***
WEEK LONG SESSION

A general question and answer session should be conducted at this time.
Discussion and review of material covered and its connection to the National
Board process should follow the question and answer session. Candidates
should be asked to summarize material presented and explain the connection to
the National Board Process. Please remember that it is suggested that this
format be followed at the end of each session. Also note that if the agenda has
changed, this will need to be changed accordingly. Allow approximately 30
minutes for the question and answer and review at the end of each day/session.

HOMEWORK
DAY TWO
WEEK LONG SESSION*

A. CREATE checklist for Entry 4 Directions.

B. CREATE checklist for 2-3 Standards for Entry 4, completing this in the order

indicated by National Board Entry Directions.

C. WRITE descriptions of 4 professional accomplishments, attempting to
complete this in two or more of the required categories.

D. READ DIRECTIONS for Entry 20 Write questions on 3 X 3 notes or in
margins.

. BRING binder with all National Board materials, including homework, student
work samples, list of professional development activities, lesson plans,
notepad, composition book and all writing implements EVERY DAY.

F. REVISE Contextual Information about your class based on feedback if

necessary.

G. KEEP up with assignments.

m
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Remind candidates to sit with their assigned group (see Note on Session One)
and to meet in assigned rooms with their group next session. Basic division into
groups is High School/Early Adolescent and Early Childhood/Elementary. Itis
recommended that at minimum, candidates be divided as such. Facilitators are
better able to answer questions dealing with specific information within entries if
candidates are divided into groups.

*A handout containing daily homework may be generated if desired or a slide
may be created listing assignments if needed.
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Day Three

8:00 BREAKFAST

9:00 Session begins
12:15 LUNCH

5:45 DINNER

Breaks interjected as needed AM and PM

Materials:  LCD projector and laptop or personal computer
PowerPoint presentation (Suggestions provided)
Clipboard, notepad, pen
Copies of Handout 5A Getting to Know Your Students
Copies of Handout 5B Knowledge of Students (resource)
Facilitator selected surveys (see # 18)
Copies of Handout 6 Best Practices
Copies of Handout 7 Lesson Design
Copies of Handout 8 Writing Objectives (Goals)
Copies of Handout 9 Bl oomdés Taxonomy
Copies of Handout 10 Analytical Writing Practice
Copies of Handout 11 Possible Phrases to Use in Analytical Writing
Candidate materials as directed
Large self-stick poster sheets (i.e. Post-its)
Dry Erase Board
Dry Erase Markers
Regular Broad Tip Markers (dark colors)

Candidates should meet in assigned rooms and sit with assigned groups. This
morningd session should last no more than one to one and one-half hours,
based on questions and assignments. It is suggested that a break immediately
follow morning sessions. The time allowed for this may vary with number of
participants and organization of sessions. It is suggested that the following
format be used.

I. Review of Checklist for Entry 4 Directions

Checklists were created for Entry 4 Directions. Candidates should swap

checklists with another candidate in their certification area. Candidates should

make sure two or three part questions were adequately broken into parts, that

any questionds meaning and intent has not be
has been thoroughly developed and contains the majority of Entry 4 directions

(Time: 10-15 minutes). It should be noted that candidates will have concerns

regarding interpretation/meaning of questions. Facilitators should stress that the

National Board Process is an individual process and that interpretation should be
based on an indivi duestiond Nooaempproacais h t o t he
necessarily the only or best approach. Discussion among candidates to

generate ideas is the best approach for specific, pointed questions. A facilitator
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should take care not to present his/her own approach as the best or only
approach to answering an entry question. Focus should continue to be placed
on the impact on student learning (Time: 7-10 minutes). Facilitators should also
note areas of greatest concern, greatest confusion, and greatest dispute. These
should be addressed in the large group session immediately following this part of
the session.

Il. Review of Checklist for Entry 4 Standards

Candidates should allow someone in their certification area or an area similar to
their own to review and critique (briefly) their completed checklists for Entry 4
Standards. The objective for this activity is to make sure candidates are being
thorough and complete in the creation of their checklists. Candidates should
make sure the author has not skipped sections or parts of standards and that if
paraphrasing is used, that it is correct. Candidates should write
guestions/ comments on authorsé papers
available for questions (Time: 15-20 minutes).

lll. Questions and Answers Entry 2

Within the informal certification groups, candidates should share questions from
assigned reading and discuss the entry directions. Facilitators should be
available to clarify or assist in finding answers within entry directions.
Candidates should be made aware that specific questions directly relating to
certification areas cannot be answered and that requirements for each
certification area are different. Encourage general questions at this point.
Because the focus of this workshop is Entry 4, this activity should relate to
candidates being able to pose and answer questions based on entry directions.
Facilitators should serve as guides, not as lecturers. Encourage candidates to
re-read entry to find answers. Facilitators should be conscious of amount of time
spent with each group (Time: 15-20 minutes).

***Break: Move into general session and sit with certification area group***

IV. Question and Answer Session on Entry 4 Checklist and Entry 4
Standards

It is helpful to remind candidates at this point that the focus is on Entry 4 and
guestions should be from Entry 4. Open floor for questions and encourage
candidates to scan entry directions for answers (much like they did with Entry 2
in small group). Questions from facilitators might be:

Where did you find that in the entry?

Which section of the entry covers this material?
Which question in the entry deals with this?
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Facilitators should also use this time to address areas of greatest concern,
greatest confusion, and greatest dispute as noted from session above (Time: 15-
20 minutes). This part of the session may not be necessary.

V. Descriptions of Professional Accomplishments

Candidates should partner with another candidate in their area of certification or

an area of similar certification. Candidates should exchange their descriptions of

professional accomplishments. Facilitators should remind candidates that they

are looking ONLY at the description of the accomplishment and not analyzing or

reflecting at this point. Candidates should write c omment s on their par:"
paper, indicating points that were clear and points that were unclear. Questions

to keep in mind for this activity:

Does the candidate clearly explain the accomplishment? Is the writing concise?
Can the reader visualize the accomplishment? Is there a clear picture of what is
going on?

PPT: SLIDE EIGHTEEN
Suggested: EVIDENCE! with graphic (picture of Sherlock Holmes)

17. Getting to Know Your Students: How? Evidence!

Based on the first core proposition of National Board, candidates should know
their students. Candidates need to be introduced to ways they can get to know
their students. This knowledge is essential when planning lessons and when
establishing a rationale for lessons. Using Handout 5A, Getting to Know Your
Students, candidates should generate a list of ways they use to gain knowledge
about their students. This can be listed under Action/Evidence on the handout.
This is a brainstorming activity and should be completed individually (Time: 5-7
minutes). The back of the handout or notepads may be used if additional paper
is needed.

Upon completion of this writing and working with other candidates in their
certification area, candidates should identify what knowledge of students they
gain from these activities. Questions for discussion: How can educators do this?
How can educators prove that they know their students? Why is this important?
How does this impact the classroom?

Discussion in groups is encouraged. Answers and thoughts should be listed
under Connections to Students on Handout 5A (Time: 7-10 minutes). Upon
completion, small groups list their top ten best ideas on poster sized paper, then
share their three best ideas with large group (Time: 10-12 minutes), explaining
what type of student knowledge is gained from the activity/action. Posters should
be hung on the wall of the meeting area for candidates to review.
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Handout 5B Knowledge of Students: Way to Get to Know Your Students was
created from ideas contributed during previous sessions. Facilitators may elect
to distribute this handout to candidates AFTER completion of this activity as a
resource.

PPT: SLIDE NINETEEN
Suggested: KNOWLEDGE with the following bulleted list:
Personal, interests, modalities (learning styles), prior knowledge,
development

18. Modalities

Generally, candidates use and list methods such as parent surveys, personality

tests, parent conferences, and pre-tests as ways they &nowétheir students.

However, they may or may not see the evidence that these resources give them

with regard to knowledge of their studentso
Candidates must include evidence in each entry as to why they do what they do

in the classroom. Much of this evidence must be based on the needs of their

students; therefore, they must be able write in their commentaries how they know

their students and provide clear and convincing evidence of that knowledge.

KNOWLEDGE of students can be separated into various sub-areas (not a
comprehensive list):

Knowledge regarding the personal (home) life of students
Knowledge of student interests

Knowledge of student modalities (learning styles)
Knowledge of student knowledge regarding content
Knowledge of student development

All of these areas are important when planning to teach. Each is unique in that
each sheds light on how students perform and how well they learn. Each should
be considered when planning and evidence should be clear and convincing, fully
discussing why a student(s) need(s) a specific lesson at any given point in time.

The following web addresses will give you a sample of what is available to
educators.

Modality Survey-High School
http://www.learningstyles.org/survey/index.html
http://www.usd.edu/trio/tut/ts/stylest.html

Modalities-Elementary
http://www.inspiration.com/vlearning/index.cfm
http://www.osweqo.org/staff/cchamber/inspire/
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Parent Surveys

http://www.usd.edu/nca/parent.html
http://bhhs.beverlyhills.k12.ca.us/apps/news/show news.isp?REC 1D=15519&id
=0

Educational Inventories
http://ttc.coe.uga.edu/surveys/
http://www.berghuis.co.nz/abiator/Isi/Isiframe.html

PPT: SLIDE TWENTY
Suggested: MODALITIES with visual, auditory, tactile/kinesthetic listed

Facilitators should share samples of several types of surveys and discuss the
importance of the knowledge these types of surveys give to the classroom
teacher and how the results impact planning and teaching.

Candidates should be reminded how teacher choices of activities and content
might be influenced by personal preferences and modalities, rather than the
needs and interests of their students. Originally, participants were given
instructions for completion of the Myers-Briggs Type Indicator, as one of the
facilitators was a trained qualifier for Myers-Briggs. The results of this instrument
were used to allow participants insight into their own preferences and modalities.
It is suggested that, if applicable, participants be asked to complete a modalities
inventory of some type in order to fully discuss this phenomena. There are
numerous adult modalities inventories that can be used for this purpose. It should
be noted that each yeardés evalwuation
believed strongly that this part of the session helped to increase their
understanding of the National Board process. Therefore, this should be
considered as an optional activity.

References:

http://members.shaw.ca/priscillatheroux/styles.html

http://learningstyles.orag/survey/

http://www.georgebrown.ca/saffairs/stusucc/learningstyles.aspx

PPT: SLIDE TWENTY-ONE
Suggested: BUILDING SOLID CONNECTS and graphic (picture of a body
builder)
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19. Accomplished Teaching Practices: Building Solid Connections

Using a modification of a handout created by National Board (Handout 6 Best
Practices: Where to Begin), facilitators should review the steps in lesson design,
based on this handout. Emphasis should be on (a) knowing the direction
(objective) for the lesson, (b) knowing why this lesson is important and necessary
for these students, at this time, (c) a clear connection between objective(s),
activities selected, assessment type chosen, and (d) the importance of reflection
(what worked, what did not work, what needs to be changed). There is
sometimes a disconnect between these practices and an actual lesson.
Candidates should be able to justify their choices of objectives, activities, and
assessments based on the needs of their students. This is a brief introduction to
Accomplished Teaching Practices and this will be revisited in depth at a later
time (Time: 5-10).

PPT: SLIDE TWENTY-TWO
Suggested: Lesson Planning and Objective Writing with two questions:
Why was this needed? How will it benefit students?

20. Lesson Planning and Objective Writing

A. Lesson Planning

Candidates were asked to bring two of what they considered to be their best
lesson plans and student work samples from these lessons (if possible). At this
point, candidates have read directions for Entry 1 and Entry 2 from their portfolio.
It is suggested that candidates select one lesson plan that they might be able to
use in their portfolio for this activity. This is not essential, but it will allow
refinement of lesson plans if candidates elect to use this lesson later in their
portfolios.

Facilitators should ask candidates to read over lesson plan selected and imagine
that they are going through each step in their minds (Time: 5-7 minutes). Itis
important that they consider how and in what order they went through the lesson
in their classrooms. After passing out Handout 7, candidates should check to
see which step or steps were present in their lesson. This can be noted via
highlighters or red pens (Time: 5-7 minutes). Facilitators should mention that not
all lessons can or should follow this format. This handout should be considered a
general guide for building a knowledge base or skills practice. It is included in
this session based on feedback from candidates regarding its value to them in
the National Board Process.

Using Handout 7 as a guide, candidates should attempt to answer questions
noted under each step in their composition books. This serves to impress upon
candidates the importance of connecting each step in their lesson to the previous
and the next step and to make them conscious of their own actions. Facilitators
should walk the room and provide assistance as needed. Focus should be on
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rationale for selecting each step/activity based on the needs of the students.
Answer to questions should indicate WHY this step was selected and HOW it will
benefit students (Time: 15-20 minutes). Upon completion, candidates should be
asked how their lesson could be improved and should be encouraged to make
notes regarding improvements (Time: 5-7 minutes). Discussion will take place
after the activity in section C.

PPT: SLIDE TWENTY-THREE
Suggested: WRITING SOUND OBJECTIVES
A = Actor (who will be expected to perform)
B = Behavior (verb)
C = Condition (parameters, provisions, stipulations)
D = Degree (accuracy, number, etc.)

B. Objective Writing

Facilitators should explain the difference in goals (global) and objectives
(specific). Some National Board entries ask for goals when in fact, they are
actually asking for objectives. Candidates should be cautioned to read carefully
to determine whether a goal or an objective is being asked for within the entry
directions.

Facilitators may elect to actually teach candidates how to write objectives. Itis
recommended that the ABCD model of writing performance based objectives be
used. A suggested lesson plan follows:

Lesson Objective i Before a lesson can be designed, a behavioral/performance
based objective must be written. The lesson objective should state clearly what

the student should be able to do at the end of the lesson. What the student can

do at the end of the lesson is something that s/he could not do at the beginning

of the lesson.

A = Actor (who will be expected to perform)

B = Behavior (verb)

C = Condition (parameters, provisions, stipulations)
D = Degree (accuracy, number, etc.)

Example: The student (A) will add (B) single digit numbers to 5 (C) with 80%
accuracy (D).

Good objectives determine activities and assessments for lesson. In essence,
they actually write the assessment for the educator. Using the same lesson from
Section A above, candidates should answer the questions on Handout 8 Writing
Objectives (Goals)(Time: 10-15 minutes). Most candidates find this very difficult,
so facilitators should be available for guidance. Upon completion, candidates
should be asked how their lesson could be improved and encouraged to make
notes regarding improvements (Time: 5-7 minutes).
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References:
http://www.google.com/search?hl=en&g=ABCD-+method+of+writing+learning+obj
ectives

http://www.lib.purdue.edu/ugrl/staff/sharkey/eportfolio/docs/objectives-quick-
quide.pdf

http://edtech.tennessee.edu/~bobannon/writing objectives.html

C. Discussion

Using Handout 6 Best Practices: How to Begin from session 19 (above) as a
guide, final discussion should include emphasis on clear objectives, clear
communication of objectives/directions, appropriate activities based on
development/needs, appropriate assessment, and comprehensive reflection.
Moving from One to Six, each element of Best Practices should be discussed
and candidates should verbally express the importance of each step (Time: 10-
15 minutes). The connection between questions asked in entries and this part of
the session should be clear, but facilitators should be ready to cite examples for
candidates. While Handout 7 should not be used for all types of lessons, it can
serve as a guide for questions the candidates should ask as they plan/improve
lessons for use in the National Board process.

PPT: SLIDE TWENTY-FOUR
Suggested: BLOOMG6S COGNITI VE TAXONOMY t he

Bl oomés (Knowledge, Comprehension, Analys
Evaluation)
2 1. Bl oombs Taxonomies and Depth of Knowl edg

Objectives dealing with higher level thinking are important to the National Board

process. Handout 9 Bl oomdés Taxonomy: Verbs from 1
used as a supplemental handout for assistance when writing objectives. The

handout was provided by a candidate. Facilitators should review the affective,

psychomotor, and cognitive domains as set forth by Bloom and encourage

candidates (especially elementary) to include these domains in their objectives.

Resources for Bl oomd6s include:

http://www.hsu.edu/assessment.aspx?id=7588

http://www.learningandteaching.info/learning/bloomtax.htm

http://en.wikipedia.org/wiki/Taxonomy of Educational Objectives
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http://www.hocking.edu/~aaffairs/FacDev files/bloom's%20taxonomies.htm

http://www.hsu.edu/assessment.aspx?id=7588

Whil e Bloomés taxonomy is stillbegani ghly regar
training in Depth of Knowledge (DOK). Information on DOK can be found at:

www.dese.mo.gov/divimprove/sia/msip/DOK Chart.pdf

http://www.ped.state.nm.us/div/acc.assess/assess/dl/depth.of.knowledge.descrip
tors.pdf

PPT: SLIDE TWENTY-FIVE
Suggested: ANALYTICAL WRITING with graphic (picture of Sigmund
Freud)

22. Analytical Writing

Facilitators should remind candidates that analysis is the second type of writing
required in the National Board process. Analysis gives reasons, motives and
interprets the reasons for (justification) the assignment(s). Analytical writing
shows assessors the thought processes that teachers use to make conclusions
about the lesson and the studentsowork (or professional accomplishments).
Evidence should be provided in student/teacher work samples/documentation.

A. Analytical Writing Practice

Using the same lesson from the previous activities (or candidate may elect to use
the second lesson he/she brought to session), candidates should complete the
guestions on Handout 10 as an introduction to the analytical writing process
(Time: 10-15 minutes). Facilitators should be available to answer questions
candidates might have.

B. Analytical Writing Professional Accomplishment

Moving directly from student/lesson analytical practice to Professional
Accomplishment Practice, candidates should begin to analyze and write about
the four professional accomplishments they described the previous day for
homework. Guiding questions for analysis should be taken directly from entry
directions. If time permits, candidates should sit with others from their
certification area or similar certification area and identify within entry directions
the analytical questions (Time: 15-20). These should be highlighted or noted in
red and should also appear on comprehensive checklists. Handout 11 Possible
Phrases to Use in Analytical Writing may be passed out at this point. These are
simply suggestions and should be presented as such. If time permits, candidates
may begin analytical writing of accomplishments.
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**END OF DAY THREE***
WEEK LONG SESSION

A general question and answer session should be conducted at this time.
Discussion and review of material covered and its connection to the National
Board process should follow the question and answer session. Candidates
should be asked to summarize material presented and explain the connection to
the National Board Process. Please remember that it is suggested that this
format be followed at the end of each session. Also note that if the agenda has
changed, the content of this session will need to be changed accordingly. Allow
approximately 30 minutes for the question and answer and review at the end of
each day/session.

HOMEWORK
DAY THREE
WEEK LONG SESSION*

A. REVIEW checklists and correct or complete if needed. It is suggested that
guestions within Entry 4 directions be reviewed and marked as descriptive
and/or analytical.

. COMPLETE checkKlist for all Standards for Entry 4.

. WRITE analyses of 4 professional accomplishments written previously,
attempting to complete this in two or more of the required categories.

. READ DIRECTIONS for Entry 30 Write questions on 3 X 3 notes or in
margins.

. BRING binder with all National Board materials, including homework, student
work samples, list of professional development activities, lesson plans,
notepad, composition book and all writing implements EVERY DAY.

F. KEEP up with assignments.

O Ow

m

Remind candidates to sit with their assigned group (see Note on Session One)
and to meet in assigned rooms with their group next session. Basic division into
groups is High School/Early Adolescent and Early Childhood/Elementary. Itis
recommended that at minimum, candidates be divided as such. Facilitators are
better able to answer questions dealing with specific information within entries if
candidates are divided into groups.

*A handout containing daily homework may be generated if desired or a slide
may be created listing assignments if needed.
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Day Four

8:00 BREAKFAST

9:00 Session begins
12:15 LUNCH

5:45 DINNER

Breaks interjected as needed AM and PM

Materials:  LCD projector and laptop or personal computer
PowerPoint presentation (Suggestions provided)
Clipboard, notepad, pen
Copies of Handout 12 Effective Questioning
Copies of Handout 13 Planning for Authentic Assessment
Copies of Handout 14 Possible Assessment Products
Copies of Handout 15 Brain Research
Copies of Handout 16 Classroom Instruction
Copies of Handout 17 Multiple Paths for Learning
Copies of Handout 18 Study Area Analysis
Calendar or optional generic calendar handouts*

Copies of Handout 19 What You Can Do In 15 Minutes

Copies of Handout 20 Reflective Writing Practice

Copies of Handout 21 Questions for Reflection

Copies of Handout 22 Possible Phrases to Use in Reflective Writing
Candidate materials as directed

Large self-stick poster sheets (i.e. Post-its)

Dry Erase Board

Dry Erase Markers

Regular Broad Tip Markers (dark colors)

Candidates should meet in assigned rooms and sit with assigned groups. This
morningd s s eshauld last no more than one to one and one-half hours,
based on questions and assignments. It is suggested that a break immediately
follow morning sessions. The time allowed for this may vary with number of
participants and organization of sessions. It is suggested that the following
format be used.

*See section 26 for detailed instructions.

I. Review of Complete Checklist for Entry 4 Standards
Candidates should allow someone in their certification area or an area similar to
their own to review and critique (briefly) their completed checklists for Entry 4
Standards. This should not be the same person who previously reviewed

checklists. The objective for this activity is to make sure candidates are being
thorough and complete in the creation of their checklists. Candidates should
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make sure the author has not skipped sections or parts of standards and that if

paraphrasing is used, that it is correct. Candidates should write

guestions/ comments on authorsodo papers i f nee
available for questions (Time: 15-20 minutes).

Il. Questions and Answers Entry 3

Within the informal certification groups, candidates should share questions from
assigned reading and discuss the entry directions. Facilitators should be
available to clarify or assist in finding answers within entry directions.
Candidates should be made aware that specific questions directly relating to
certification areas cannot be answered and that requirements for each
certification area are different. Encourage general questions at this point.
Because the focus of this workshop is Entry 4, this activity should relate to
candidates being able to pose and answer questions based on entry directions.
Facilitators should serve as guides, not as lecturers. Encourage candidates to
re-read entry to find answers. Facilitators should be conscious of amount of time
spent with each group (Time: 15-20 minutes).

***Break: Move into general session and sit with certification area group***
lll. Descriptive/Analytical Questions Entry 4

Candidates were asked to identify descriptive and analytical questions in Entry 4.
After partnering with a candidate in their certification area or a similar certification
area, candidates should use pens or highlighters to mark any question that
appears (to them) to be incorrectly labeled (Time: 20-22 minutes). After this,
candidates should discuss in groups of 4 to 6 the questions that were disagreed
upon and come to a consensus regarding whether the questions is descriptive or
reflective. Facilitators should walk the room and be available for assistance. A
brief question and answer session (Time: 5-7 minutes) should be conducted
following this activity.

IV. Analysis of Professional Accomplishments

Candidates should partner with another candidate in their area of certification or

an area of similar certification. Candidates should exchange their analyses of

professional accomplishments. Facilitators should remind candidates that they

are critiquing ONLY at the analysis of the accomplishment and not at the

reflection at this point. Comments can be made regarding the description if

candidates feel it is necessary. Candidates should write comments on their

partnerb6s paper, i ndicating points that were
(Time: 15-20 minutes).
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Questions to keep in mind for this activity:

Did the candidate 6break downd the accomplis

student learning? Did the candidate analyze the importance of the lesson? Did
the candidate interpret the end result (if applicable)? Were the questions: How?

Why? In whatway(s)?answered in the candidateds writir

Facilitators should continue to walk floor and be available for assistance. Be
prepared to remind candidates that impact on student learning is of most
importance. Candidates should be allowed to confer with partner for clarification
of comments before moving to next activity (Time: 3-5 minutes).

PPT: SLIDE TWENTY-SIX
Suggested: EFFECTIVE QUESTIONING with
-Getting and maintaining interest and attention
-Checking for understanding or diagnosing student understanding
-Recall of facts or information
-Encouraging higher level thinking
-Redirecting and structuring learning
-Expression of opinion

23. Effective Questioning
Effective Questioning is essential to good classroom practice. There are

numerous books and sections of books regarding good and effective questioning
practices. Below is a review of questioning. It is suggested that facilitators

choose the information and resource that best fitsthecandi dat es ® needs.

following information and Handout 12 Effective Questioning, comes from
Effective Teaching Methods: Research-Based Practice (Borich, 2007), pp. 301-
334.

Effective questioning allows students to compose a response and be actively
engaged in learning. It is estimated that 70-80 percent of all questions asked in a
typical classroom required only the recall of simple facts. Educators should strive
to ask questions that require thought processes such as summarizing,
generalizing, expanding, making inferences, and clarifying/supporting. These
higher level questions are the types of questions students will face in adult life
and analysis, synthesis, and evaluation are skills students need for improved
performance on standardized tests.

Convergent or closed-ended questions tend to limit responses, whereas,
divergent or open-ended questions may have numerous answers. There are
good and bad qualities attributed to both types of questions. The goal is proper
selection of the question based on the objective.
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Questioning can be used for:

-Getting and maintaining interest and attention

-Checking for understanding or diagnosing student understanding
-Recall of facts or information

-Encouraging higher level thinking

-Redirecting and structuring learning

-Expression of opinion

It is typically best to ask a question, pause, then call on a student by name. This
encourages thinking and ensures that the majority of the class does not ignore
the question once a student is identified. Wait time is essential to the success of
any questioning procedure. Minimum wait time is 3 to 5 seconds, with longer
intervals for harder or longer questions. Longer wait time may be needed for
more complex questions. Educators should be aware of wait time and how they
establish equity with wait time.

Levels of questions, using Bloomds Cognitive
Effective Questioning. Facilitators should review and discuss each.

Educators should always establish beforehand why a question should be asked
and be prepared for the behavior you may expect as a result of the question. If
asking a divergent question, candidates should be prepared for unusual answers.

PPT: SLIDE TWENTY-SEVEN
Suggested: EDUCATORS SHOULD NOT and
Ask complex or ambiguous questions or questions with multiple parts
Supply the answer to a question without probing
Use questions as a form of punishment or use to embarrass students

Educators should NOT:

-ask complex or ambiguous questions or questions with multiple parts.
Questions should be clear and concise.

-supply the answer to the question without probing. A probe is a question
that I mmedi ately follows a studentod
to redirect or restructure amasohuden
elicit clarification, or rephrase a misunderstood question.

—+ 0
—
D
(7))

-use questions as a form of punishment or use to embarrass students.
This type of misuse of questioning will only generate animosity and dislike
of questioning as a learning tool. Questions are academic tools, not
punishment.
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Candidates should have read directions for Entry 1, Entry 2, and Entry 3 by this
time. Candidates should be encouraged to select a lesson plan that they are
considering using for one of the entries. The lesson plan may be the same one
used previously or another plan candidate have selected. This activity will allow
them to begin work on their entries. Candidates should be encouraged to use
the entry directions for guidance as they complete this session. Candidates
should partner with another candidate in their certification area or one similar to
their certification area and generate two to three questions they can use in or add
to their lesson plan (Time: 5-10 minutes). Candidates should swap questions
with their partner and check for clarity, structure, and conciseness of questions.
Primary focus should be on whether their students can understand and answer
the questions. Candidates should identify the type of question they have written
and justify its use with their students (Time: 7-10 minutes).

Partners should then share their best question(s) with their larger certification
area group, the group should select the three best questions, write on poster
sized paper, and be prepared to share question and justification with the entire
group (12-15 minutes). Time may be adjusted for smaller or larger groups. Itis
suggested that a timer be used and that no more than 1 to 2 minutes be spent on
each question listed (time will depend on size of group, but a fixed time should be
decided on and consistently used). Individual providing the selected
guestion/justification should speak. Candidates begin to feel very comfortable
with the group at this point and tend to over-explain their ideas. A timer is an
effective way to politely move to the next person/idea. Posters created by
candidates are placed on walls around the meeting room and candidates are
given an opportunity to record information or ask questions.

PPT: SLIDE TWENTY-EIGHT
Suggested: AUTHENTIC ASSESSMENT with graphic

24. Authentic Assessment

Authentic Assessment or the understanding of Authentic Assessment is essential
to candidates, especially early childhood and elementary candidates. The
National Association for the Education of Young Children publishes a handbook
on Authentic Assessment and it is recommended that all early childhood and
elementary candidates obtain a copy. However, as this is a general session, the
following information is for all candidates in all certification areas. Assessment
has consistently been a concern voiced by National Board Candidates.

Using Handout 13, Planning for Authentic Assessment, the following should be
discussed after review of questions on the handout. It is suggested that one step
be discussed at a time. Facilitators should remind candidates that all questions
may not fit with all lessons. The questions should be considered guidelines for
thinking/planning Authentic Assessment, not as questions that should necessarily
be answered within their entries. Facilitators should remind candidates that
entry directions take precedence over any information presented in sessions.
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Discussion points for Handout 13 Planning for Authentic Assessment

Step 1 It is not enough to say that a state standard or district requirement
dictated that you teach this lesson. Why is this lesson important to students?
What is its purpose? What is your objective for this lesson? How will you
explain how development was taken into consideration and WHY it was taken
into consideration?

Step 2 What are you looking for? Re-examine objective for lesson that was used
in previous activity. Did the assessment measure what the objective stated? For
future planning: Does the assessment you are considering measure your
objective?

Step 3 How was development taken into consideration when planning the
assessment? This explanation is required by most entry directions and should
be well thought out and researched.

Step 4 Assessments may include observation, anecdotal records, checkilists,
rating scales, diagnostic instruments, rubrics, other). Written or pencil and paper
tests may be used, but justification is required.

Step 5 There are multiple paths to assessmen
assessed if appropriate.

Step 6 Environment is important. A room that gets too hot (or too cold) in late
afternoon can affect performance, as can an exam scheduled right after lunch.
Have you considered these external factors when planning assessment?

Step 7 Feedback is imperative for improvement. How will you give feedback,
record, and give this information back to students?

Step 8 What is your final criteria? Are you looking only at the score on the test or

are you analyzing each question to see if one question was missed more than

another? Is a question invalid (pre-made textbook tests are notorious for this)?
Assessment is a device that should be used t
next lesson. Have you considered factors other than just the final score? Have

you analyzed the assessment to see if there is a prevalent misconception that

was a result of instruction? All these aspects are an important part of

assessment. An assessment is NOT a final score on a final exam.

Good assessment considers the whole child: development, knowledge,
modalities, learning styles, and environment. Each decision should be based on
knowledge of YOUR students and how they learn. You should be able to
articulate how these aspects were taken into consideration in your planning of
the assessment.
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Handout 14 contains a list of possible assessment products. It was generated by
candidates in multiple sessions, but should not be considered a comprehensive
list.

Another good resource is:

http://www.apa.org/ed/new blooms.html

PPT: SLIDE TWENTY-NINE
Suggested: BRAIN RESEARCH with graphic (Pinky and the Brain or
Frankenstein)

25. Brain Research

Educators should be aware of current research and use this to justify their
choices during the National Board process. Facilitators should suggest that
candidates research specific aspects of their standards and use this research
when planning lessons for and when writing entries. Facilitators should remind
candidates that entry directions take precedence over any information or
suggestions presented in sessions.

A. Discussion points for Handout 15 Brain Research: Implications for Teaching

Allow candidates time to read handout (Time: 5 minutes). This handout contains
research findings and suggestions for teaching practices connected to these
findings. Facilitators should remind candidates that they know their students and
they know which of these suggestions might work and those which would not
work for their students. The objective is to encourage candidates to see the
value of differentiation of instruction and consideration of the needs and
development of their students.

Candidates should have read directions for Entry 1, Entry 2, and Entry 3 by this
time. Candidates should be encouraged to select a lesson plan that they are
considering using for one of the entries. This will allow them to begin work on
their entries. Candidates should be encouraged to use the entry directions for
guidance as they complete this activity. Using the lesson plan(s) from the
previous activity or an alternate lesson plan, candidates should consider points a
through | below. Facilitators should take one section at a time and allow
candidates time to make notes and consider each point (Time: 30-35 minutes).

a. Were a variety of teaching strategies used in this lesson or was there one
delivery of information (lecture)? Was this appropriate for these students? Were
interests, modalities, or development considered when planning?

b. Was maturation and/or physical development of students considered when

planning? How many of your students are on grade level cognitively? Below?
Above? Elementary candidates should look at this specifically, especially with
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regard to fine motor skills, vision development, and maturation at all levels
(cognitive, social/emotional, physical).

c. Atthe beginning of the lesson, what was done to arouse curiosity? To

motivate? What coul d have been done? How will vyo
their attention?

d. Was thelessonconnect ed to previous | esson? To Or e.
knowd concept established? How coul d some o
to the lesson?

e. How do you make your students feel safe? Do you warmly greet each
student? How do you establish a warm and inviting classroom that is conducive
to learning? How do you know how your students feel? What can you do to
establish a positive classroom environment?

f. Was this lesson presented in isolation? Was there a review of lessons prior to
orconnected to this one? Did students wunder st :
be done to help students make connections between these lessons?

gAre distracting material s OMastheefa t he studer
surprise element to the lesson with regard to new material? Are you guilty of

negative speak during lessons? Teachers should be enthusiastic and engaged

in the lesson as this causes students to be enthusiastic and engaged. Do not

underestimate the importance of teacher interest in the topic being studied.

In regard to vision/materials/speech: Students who cannot see print, posters,
demonstrations or visual aids connected to lesson cannot learn. One major
issue with new teachers is not checking to see if print on overhead or visual aid
can be seen from back of room. Voice levels can also be an issue as can
teacher errors regarding grammar (tape record yourself to see if you are guilty of
this).

h.ls there a way to directly connect this | es:
experience? Could an element of peer discussion have been added to enhance

the lesson? Did students rephrase or summarize any aspect of the lesson for the

benefit of their peers? For themselves?

i. While repetition is a key to learning, rote memorization of isolated facts does
not encourage long term retention of content. Students must make connections
to what they know in order to remember long term. How could previous
experiences or lessons have been reviewed to aid students in making
connections? Could multiple intelligences strategies (Howard Gardner) have
been used?

i. Could any element listed is this section of the handout have been added to the
lesson? What would have been the benefits? Could a mini-simulation have
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been used? The point is not to add frivolous aspects to a lesson, but to
judiciously add elements that will enhance learning.

k. Be honest: Do you believe that making mistakes are a key to learning? Do
you encourage your students to be risk-takers? Can your students fail (not
based on lack of attempt, but lack of knowledge) and know that you will not
berate them? If students fail, do you look first at YOUR delivery of the lesson
and how YOU structured it before you
your students are there to learn. How do you know what to teach? How do you
know what they know before teaching (analysis of pre-assessments and post
assessments). Students need to be able to trust you and know that you are
looking out for their best interests. They need to be challenged, but you need to
know what they know before you can adequately challenge them or teach them.

I. Did you consider your students modalities or learning styles when planning?
How did you seek to find their learning styles or modalities? Did your delivery of
content take modalities into consideration? Were a variety of teaching strategies
used in this lesson? How could these be added?

To summarize, differentiation is essential to learning, as is consideration of
modalities/learning styles of students. Variety is the best way to reach the
majority of students in the classroom.

B. Discussion of Handout 16 Classroom Instruction: Research-Based Strategies

This handout is based on the work of Marzano, Pickering and Pollack and comes
from the book, Classroom Instruction that Works. It should be noted that many
schools have conducted workshops using this particular publication and a large
number of candidates are familiar with this material. However, this section of the
session has always been evaluated highly and facilitators should recommend
that candidates read this publication for more information.

Allow candidates time to read handout (Time: 5 minutes). Using highlighter or
red pens, candidates should highlight or mark the specific strategies they use in
their classrooms (Time: 5-10 minutes). Homework and Practice typically show
the largest number of marks. The question facilitators should pose is: Why do
you not use more of the higher level thinking skills activities? What is preventing
you? If general discussion ensures, facilitators should take care that discussion
does not dissolve into negativism. Point is to encourage candidates to see the
variety of ways information can be taught and the variety of strategies they can
use. Pointis not to add frivolously activities, but to judiciously choose activities
that will benefit students.

As candidates have already read directions for Entry 1, Entry 2, and Entry 3 by
this time, they should be encouraged to select a lesson plan that they are
considering using for one of the entries. This will allow them to begin work on
their entries. Candidates should be encouraged to use the entry directions for
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guidance as they complete this activity. Using the potential for improvement
(Potential Percentage of Gain column), candidates should select two strategies
that were not used in their lesson from previous activities and write a brief
description of how these two strategies could be incorporated and why these
particular strategies would benefit their students (Time: 10-15 minutes). Upon
completion, facilitators should pose these questions: Would adding these
strategies benefit students to a larger degree than those that were originally
used? How? Candidates should discuss this with a partner or partners in
certification area groups.

Handout 17 Multiple Paths to Learning contains information on how to
differentiate the classroom experience. It is for information purposes.

Facilitators should allow candidates to read briefly and ask questions, but a great
deal of time need not be spent on this as it is simply a list of suggestions for
differentiation.

PPT: SLIDE THIRTY
Suggested: TI ME MANAGEMEKplosionort h gr aphi c
Persistence of Memory)

26. Time Management
A. Organization of Time

Candidates seem to enter the National Board process with an unrealistic
perception of the amount of time they will need to invest. Facilitators should
speak about their personal experiences with this. The National Board process
requires a high level of commitment and to some degree, sacrifice. Time
management is essential to this process and one that many candidates fail to
take into consideration until late in the process.

1. Organization is essential. Candidates should be encouraged to keep all
materials in one location. If funds were available, the purchased file boxes are
ideal for folders and loose papers, while the 3 inch binder should be utilized for
Entry Directions and Standards. Candidates should be encouraged to keep two
working copies of all written materials, if possible one on the hard drive of their
computer and one on a flash or jump drive, both being updated each time work is
completed. Numerous candidates have had their computers crash and were
forced to re-do entries or have lost their disks or flash drives with all their work. It
is best to err on the side of caution.

2. A quiet location for working is another requirement. Typical places like the
dining room table or the portable card table are discouraged as candidates will
find that they must move work constantly to make room for other activities.
Additionally, working in the family room with a blaring television is not conducive
to this process. While it is recognized that not everyone will have an ideal
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location, Handout 18 gives candidates an opportunity to consider various
locations before deciding upon one.

Candidates should now be asked to complete Handout 18 Study Area Analysis
(Time: 5-7 minutes) and volunteers may briefly discuss in large group the
good/bad factors of their choices (Time: 8-10 minutes). This allows candidates to
give thought to where they will work ahead of time versus setting up and
enduring the constant frustration of moving, which should be avoided if at all
possible. Experience has shown that valuable suggestions come out of this
activity.

3. Goals should be set and met throughout the National Board process. This is
imperative to the completion of all the requirements and keeps candidates on
track and aware of what must be accomplished. It is suggested that candidates
use a calendar of their choice or facilitators may generate a generic calendar for
candidates to write in goals. This may also be accomplished by simply listing
dates/days of the week on notepads and transferring these to a calendar later.
The objective is to make candidates realize that they will sometimes be working
on two or more entries at a time and that this requires scheduling and awareness
of what remains to be planned or completed. This is a somewhat complex
activity and requires intimate knowledge of the National Board process,
something candidates will gain if they thoroughly read National Board literature
and material.

Using calendars or generic calendar handouts, facilitators should ask candidates
to consider the following questions and schedule these in a rough draft format on
their calendars. Facilitators should mention that this is just a preliminary action
and can be changed as needed. The focus is on encouraging candidates to
begin creating a schedule. Candidates may work with one another and
facilitators should expect to be asked how long various activities take, what their
individual approach was, etc. Facilitators should not tell candidates in which
order to proceed. Only candidates can determine how they will approach the
process. Candidates have selected specific days each week to work on National
Boards, specific times each day or every other day. There is no one best way to
complete a schedule. It should be individualized. The following
guestions/suggestions may be changed in any manner to better suit the needs of
candidates.

Questions for initial scheduling (may work as a group with candidates answering
guestions orally and facilitators modeling how to fill in a calendar or completed
individual as indicated below)

Step 1. Candidates should select the entry they plan to do first. Facilitators

should not dictate this entry. Candidates may want to consider the following
guestions when creating a schedule.
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What remains to be completed on selected entry? Will it involve finding
documentation? Is there something else you will need to do to meet your
standards? Think about what you must do first and make a quick list on your
notepad. Divide into small, manageable parts. Schedule a planning session or
search session for what you must do sometime the next week. Allow 30 minutes
for this. The candidate may schedule for several items/activities if needed,
across several weeks.

When do you believe you can have the selected entry completed? The
candidate should writet he entryds anticipated c.ompl eti or

Step 2. Select the entry you wish to complete second. Think about what you
must do first and make a quick list on your notepad. Divide into small,
manageable parts. Schedule a time to complete one item next week. The
candidate may schedule for several items/activities if needed, across several
weeks.

When do you believe that you can have the selected entry completed? The
candidate should writetheentrydb s anti ci pated compl etion dat e

It is suggested that candidates schedule no more than two planned activities per
week at this point and that plans go no further than one month (with exception of
completion dates). Facilitators should take care not to overwhelm candidates.
Candidates will add to calendar as they move through the process. Emphasis
should be on completion of entries within specific dates and scheduling/setting
deadlines. Setting deadlines is ESSENTIAL. Facilitators should also mention
the use of previously created checklists as a way of determining what needs to
be done.

B. Handout 19 What You Can Do In 15 Minutes

Numerous candidates tend to believe that they must have large amounts or
blocks of time to work on entries. While this is correct to a degree, many
candidates put off working on entries until they find or make these large blocks of
time. Much can be accomplished in as little as 10 to 15 minute segments of time.
Handout 19 was developed by merging three handouts given to facilitators by
various candidates. Facilitators should mention the ones that they feel are most
valuable, but a large amount of time should not be spent on this handout as it is
self-explanatory. It is suggested that candidates add their own ideas to the list, if
time permits.

PPT: SLIDE THIRTY-ONE
Suggested: REFLECTIVE WRITING with graphic
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27. Reflective Writing

Reflective writing is the third type of writing required by the National Board
process. Much has been written about reflective writing and the content of the
session below only notes part of the information currently available.

A. Reflective writing requires introspective and as such, is somewhat difficult to
do at first. The following activity prepares candidates for introspection.

Candidates should have been working on lesson plans in previous activities and
should have student work samples in their binders. Using the student work
samples, lesson plans and notepads, facilitators should ask candidates to refer to
Handout 20 Reflective Writing Practice and respond to the following questions
from the handout:

What were some good points in your original lesson?
What were some bad points in your original lesson?

Candidates should carefully examine student work. Look for the number of
guestions missed, questions missed by all students, or awkward wording within
the directions/questions. After examining student work samples, candidates
should consider:

What misunderstandings/misconceptions did students have about the lesson?
What do you think caused the misunderstandings/misconceptions?

How will you change your lesson to address the
misunderstandings/misconceptions?

How might you modify your instruction the next time you teach these concepts
and/or skills? (What needs to be left out of the lesson? What needs to be added
to the lesson?)

What would you do differently, and why? How can the lesson be improved or
what needs to be changed about your original lesson?

Many candidates have already worked on the last question in this list so primary
focus is on the other questions (Time: 15-20 minutes).

This is the first stage of reflection. Reflection looks at both the good and the bad

and what needs to be improved. It justifies changes based on student work and

requires the teacher to analyze student work, rather than just look at a final score

on a written test. Facilitators should give candidates time to partner and have

their analysis of work critiqued. This part of the session often allows candidates

to see their students from a different perspective and is important to

understanding analysis of student work and reflection. Often, a candidate will

mi ss an obvious point in student misconcept:i
student is capable (or not capable) of (Time: 20-22 minutes).
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Handout 21 Questions for Reflection has a list of questions for candidates to
consider as they reflect on their lesson. Facilitators should remind candidates
that entry directions take precedence over material presented in session. This
list is designed to make candidates think about what they need to reflect upon
and is not a comprehensive list.

B. Reflective Writing Professional Accomplishments

Moving directly from student/lesson Reflective practice to Professional
Accomplishment Practice, candidates should begin to reflect upon and write
about the four professional accomplishments they analyzed the previous day for
homework. Guiding questions for reflection should be taken directly from entry
directions. If time permits, candidates should sit with others from their
certification area or similar certification area and find within entry directions the
reflective questions (Time: 15-20). These should be highlighted or noted in red
and should also appear in the comprehensive checklists. Handout 22 Possible
Phrases to Use in Reflective Writing may be passed out at this point. This
handout is a resource and reference sheet for candidates. It is not
comprehensive, but simply offers suggestions. It is recommended that
candidates be allowed to briefly read the handout and ask questions, but a great
deal of time should not be spent on the handout. If time permits, candidates may
begin descriptive writing phase of their professional accomplishments.

***END OF DAY FOUR**
WEEK LONG SESSION

A general question and answer session should be conducted at this time.
Discussion and review of material covered and its connection to the National
Board process should follow the question and answer session. Candidates
should be asked to summarize material presented and explain the connection to
the National Board Process. Please remember that it is suggested that this
format be followed at the end of each session. Also note that if the agenda has
changed, this will need to be changed accordingly. Allow approximately 30
minutes for the question and answer and review at the end of each day/session.

HOMEWORK
DAY FOUR
WEEK LONG SESSION*

A. BEGIN checklist for next entry candidate has elected to complete. REVIEW
t hi s eiredtionyahdstaddards.

B. REVISE and REVIEW (READ) candidate created Checklist for Entry 4
Directions, Standards, and Getting Started as needed.

C. WRITE reflections for the 4 (four) professional accomplishments written
previously, attempting to complete this in two or more of the required
categories. Attempt to write up two more professional accomplishments
(descriptive, analytical, reflective) for critique.
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D. BRING binder with all National Board materials, including homework, student
work samples, list of professional development activities, lesson plans,
notepad, composition book and all writing implements EVERY DAY.

E. KEEP up with assignments.

Remind candidates to sit with their assigned group (see Note on Session One)
and to meet in assigned rooms with their group next session. Basic division into
groups is High School/Early Adolescent and Early Childhood/Elementary. Itis
recommended that at minimum, candidates be divided as such. Facilitators are
better able to answer questions dealing with specific information within entries if
candidates are divided into groups.

*A handout containing daily homework may be generated if desired or a slide
may be created listing assignments if needed.
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Day Five

8:00 BREAKFAST

9:00 Session begins
12:15 LUNCH

5:45 DINNER

Breaks interjected as needed AM and PM

Materials:  LCD projector and laptop or personal computer
PowerPoint presentation (Suggestions provided)
Clipboard, notepad, pen
Large self-stick poster sheets (i.e. Post-its)
Dry Erase Board
Dry Erase Markers
Regular Broad Tip Markers (dark colors)

Candidates should meet in assigned rooms and sit with assigned groups. This
morningds session shoul d ahdosethalrhoursmor e t han
based on questions and assignments. It is suggested that a break immediately

follow morning sessions. The time allowed for this may vary with number of

participants and organization of sessions. It is suggested that the following

format be used.

I. Review of Checklist for Selected Entry

Candidates should allow someone in their certification area or an area similar to
their own to review and their completed checklist for their selected entry. One
option to help familiarize candidates with material is to ask that they partner with
another candidate who has selected a different entry from their own. This,

0

however, is optional. Once again, the perso

should not be the same person who has reviewed a previous checklist. This
allows for the individual candidate to receive critiques from various people. Itis
understood that the total number in the certification group will affect this direction.
The objective for this activity is to make sure candidates are being thorough and
complete in the creation of their checklists. Candidates should make sure the
author has not skipped sections or parts of the entry directions and that if
paraphrasing is used, that it is correct. Candidates should write

questi ons/ comments on authorsé papers if neede

available for questions (Time: 15-20 minutes).

Il. Review of Professional Accomplishments
Candidates were to complete their reflections for the four initial professional
accomplishments selected previously. They were also to choose two more and

attempt to write about these. It should be noted that some candidates choose
fewer than six accomplishments to write about and this is fine. The point of this
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activity is for practice in the three writing styles, not to dictate which
accomplishment(s) the candidates elects to use in his/her actual entry.

Facilitators should group candidates into groups of four. The objective is to allow
one person in the group to critique two professional accomplishment reflections,
the second person to critique two professional accomplishment reflections, and
the third person to critique the two new professional accomplishment writings.
This way, the candidate will receive feedback from three separate individuals.

Changes in authorship will also expose candidate who critiques to three different
perspectives on professional accomplishment. The time frame below is
suggested for this activity.

1. Review of reflection of two professional accomplishments (Time: 8-10 minutes)

Facilitators should allow 3-5 minutes between each section to allow
candidates to confer and clarify critiques if needed. While more time may be
necessary here, it should not exceed 7-8 minutes total.

2. Review of reflection of two professional accomplishments (Time: 8-10 minutes)

Facilitators should allow 3-5 minutes between each section to allow
candidates to confer and clarify critiques if needed. While more time may be
necessary here, it should not exceed 7-8 minutes total.

3. Review of description, analysis, and reflection of two new professional
accomplishments (Time: 10-15 minutes)

Facilitators should allow 7-9 minutes to allow candidates to confer and
clarify critiques if needed. While more time may be necessary here, it should not
exceed 15 minutes total.

***Break: Move into general session and sit with certification area group***
[ll. Questions and Answers Entry 4

This is the final opportunity for candidates to ask questions regarding Entry 4
directions, standards, or general questions from Getting Started. At this point in
the process, candidates should have reviewed checklists from the assigned
areas and may have very few questions. This part of the session may not be
necessary.

PPT: SLIDE THIRTY-TWO

Suggested: GROUPING STRATEGIES with graphic (picture of the Rolling
Stones)
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28. Grouping Strategies

Group work has been shown by numerous researchers to have a positive impact
on achievement, relationships and attitude. Many cultures need oral discussion
to make the information presented understandable, as do many students who are
auditory learners.

Cooperative learning or group work can actively engage learners, but students
must be taught how to work in groups and shown what is expected of them.
NEVER ASSUME a student has been taught the rules of group work and never
begin group work without clearly identifying what is expected of the students.
Group work for the sake of grouping is wasted effort. The teacher should assign
tasks to the role, then the students may assign roles; never allow groups to
divide labor among themselves, at least initially. The tasks or responsibilities
should be clear and written down.

Groups may be heterogeneous or homogeneous in composition, but they should
NOT remain the same over time. A good strategy is flexible grouping. Grouping
should be based on needs of students and the activity at hand. That is not to say
that ability groups should not remain the same for a longer period of time, but it is
to say that there should be a way to re-structure groups and allow students to
move O6upbd or dboverd to a new group.

Gifted individuals or high functioning students should NOT bear the burden of
most of the work nor should they be expected to teach their peers. Group work
means that each member of the group contributes. Be aware of what goes on in
each group and make sure one person
all . 6

Resources for Cooperative Learning:

http://edtech.kennesaw.edu/intech/cooperativelearning.htm

http://en.wikipedia.org/wiki/Cooperative learning

http://volcano.und.nodak.edu/vwdocs/msh/lic/is/cl.html

http://www.jigsaw.org/

PPT: SLIDE THIRTY-THREE
Suggested: VIDEOTAPING with graphic

29. Video Taping

Candidates always have numerous questions regarding videotaping and
facilitators should allow 30-35 minutes for questions. A good way to begin is to
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pass out Handout 23 and allow candidates to read the handout. Questions
asked will be connected to all aspects of videotaping. Be advised that facilitators
will be asked to recount their experiences with videotaping.

Facilitators are often asked to provide an example of a good videotaped lesson.
A videotape is available from National Board and can be obtained by going to the
National Board website: www.nbpts.org

PPT: SLIDE THIRTY-FOUR
Suggested: ASSESSMENT CENTER with graphic

30. Assessment Center

As with videotaping, candidates tend to have numerous questions regarding the
assessment center. Candidates should be reminded that facilitators cannot
reveal prompts, nor will they share their answers. However, facilitators should be
expected to share their approach to studying for the assessment center.
Facilitators should remind candidates to save all materials received from National
Board, especially the stick-on labels with their assigned number. These should
be carried to the assessment center, where they will be used.

Candidates should be encouraged to use online resources to help prepare for the
assessment center, especially those found at www.nbpts.org. The online
resources contain released prompts and may be valuable to candidates.

For some reason, candidates seem to either misread or misinterpret the age
range and/or grade levels that their certification area covers. They seem to
hyper-focus on the age/grade level of students in their current assignment and
are unprepared for the assessment center prompts. Facilitators should clearly
explain that candidates are responsible for all age ranges and all grade level
content and knowledge as indicated on their certification area description. What
this means is that candidates must research, plan, and find resources to help
them when studying for their assessment center prompts. They are responsible
for content knowledge and knowledge of students in their area of certification.

Candidates will find the checklists on standards invaluable with respect to notes
and what is expected of National Board Candidates. It is advised that these be
studied and read over and over throughout the National Board process as
candidates are expected to know and be able to write these standards into their
responses/answers to their prompts.

Further, it is advised that candidates obtain grade level textbooks to read in the
age range/grade level that they do NOT teach. While reading over these
textbooks, candidates should note their areas of weakness and be prepared to
research/read further to strengthen their knowledge in these areas. This will
allow candidates to see the scope and sequence of their content area(s) and
gain a better understanding of what they personally need to study. Generalists
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have a wide range of ages and content to cover and should be advised to begin
collecting material as soon as possible.

Candidates should research development in all age ranges for which they are
responsible. This should include cognitive, physical, social, emotional, and
moral. Special focus should be given to the area of development and its impact
on learning and implications in the classroom. This research should be
completed as soon as possible, especially in the area in which the candidate is
teaching now as this information will help him/her when writing entries.

Some certification areas will require other information. Candidates should read
carefully and prepare appropriately.

PPT: SLIDE THIRTY-FIVE
Suggested: NBCTs PANEL DISCUSSION with names of NBCTs and
certification areas listed

31. NBCTs Panel Discussion (This may be scheduled as needed)

Candidates consistently rate the NBCTs Panel Discussion as one of the most
valuable events at the session. Facilitators should contact a minimum of five
NBCTs in five different certification areas (different from facilitators). At least one
of these NBCTs should be a banker (advanced candidate) and it is
recommended that more than one be a banker. Typically, the NBCTs are
scheduled to come at the same time, on the same day. After a brief self-
introduction, which includes name, grade level taught, certification area, and any
other information facilitators feel is necessary, the floor is open to questions from
candidates. This panel discussion usually lasts for 2 to 3 hours and guest
NBCTs should be prepared for a wide variety of questions. Facilitators should
provide a copy of the ethics statement to NBCTs before they arrive.

It should be noted that this session has been scheduled at various points during
the week. It has been conducted on Tuesday, Wednesday, and Thursday. It
was placed on Friday as a way to show future facilitators that it may occur at any
time during the session. There is no one best place or time for this event to be
scheduled. Facilitators must coordinate with NBCTs who will serve on the panel
and therefore scheduling must remain flexible.
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DIRECTIONS FOR
CANDIDATES WRITING INSTITUTE
SUGGESTED ALTERNATE SCHEDULE
FOR EVENING OR SATURDAY MINI-SESSIONS

Please note that the following session agendas are meant to be flexible. After
years of working with groups of varying numbers, facilitators learned very quickly
to be flexible regarding the agendas. It is suggested that a master agenda or
outline for the sessions be created and then modified as dictated by participants.
Individual session agendas are provided as a guide and time allotted to activities
vary greatly depending upon the size of the group and the focus of candidates
attending the sessions. A very general guideline of time required has been
given. Good educators know how to be flexible in delivery of content based on
the needs of their students or in this case, National Board candidates. The
needs of the candidates should dictate the pace the material is presented and
should be adjusted as necessary.

These directions are for the alternate three hour mini-sessions. Please note that
the National Board Certified Teachers Panel Discussion can be conducted at any
time. It is understood that the scheduling of the panel discussion is dependent
upon when NBCTs are available as a group. It is suggested that topics which
are shifted to another day remain in the order indicated by the original schedule
as closely as possible. This is why a tentative agenda is suggested initially.
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DIRECTIONS FOR
CANDIDATES WRITING INSTITUTE
SUGGESTED ALTERNATE SCHEDULE
FOR EVENING OR SATURDAY MINI-SESSIONS

Suggested time frame approximately 3 hours each session

Breaks interjected as needed

. Introductions
. Overview of National Board
. Facilitator Ethics
. Housekeeping
. Following Directions
Most Common Mistakes
Masl owds Hierarchy of Needs
. First Rule
. Primary Questions for Entries
. General Description of Classroom (Contextual Information)

COONOOUTNWNER

|_\

Materials:  LCD projector and laptop or personal computer
PowerPoint presentation (Suggestions provided)
Clipboard, notepad, pen
Ink pens (red, black, blue for each participant)
Standard-ruled note pads (8.5 x 11) (two for each participant)
Large self-stick poster sheets (i.e. Post-its)
Dry Erase Board
Dry Erase Markers
Regular Broad Tip Markers (dark colors)
Boxes/Materials for Participants (Optional)
Copies of Math Quiz (Handout I)
Copi es of idMachy obNeéds (Hahdout 2)
Facilitator or Candidate generated sample entries (see directions
for Section 9)

Note: Information from applications (a sample application is provided in the
Appendices) was used to informally group candidates into certification area
groups. Signs were posted around the room to show candidates their assigned
seating area. After introductions, candidates were asked to continue to sit in
informal groups with others in their certification area or with those from a
certification area similar to their own during each remaining large group session,
with large group meaning a general meeting of all candidates. Beginning with
the second session, certification area groups will meet together for a review of
homework assignments and a question and answer session on entries/material
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read. Facilitators may wish to meet in separate rooms or at minimum, separate
areas for this part of the session. Certification area groups will again meet in
large group following the review but should continue to sit with those in their
certification area or similar certification area. Groups will be dependent upon
number of candidates. For smaller groups, suggested certification area groups
are early childhood and middle childhood candidates, then, early adolescence
and high school candidates. This creates two certification area groups. For
larger groups, more certification specific groups can be formed.

The directions below include suggestions for PowerPoint slides. These are only
suggestions and may be used or not used, as preferred.

POWERPOINT (PPT): SLIDE ONE

Suggested: TITLE of presentation, names and titles of presenters,
professional affiliation, and sponsor, if applicable.

1. Introductions of Presenters and Support Staff
A. Introductions

Facilitators introduce themselves with basic information: name, title and present
position, certification area and past work with National Board candidates. It is
strongly suggested that National Board Certified Teachers be facilitators for any
workshop concerning National Board standards as their knowledge of standards
and the National Board process is invaluable.

B. Support Staff

Introduce support staff if applicable. The grant provided an administrative
assistant and a technology aide, both of whom worked with candidates after the
sessions in the computer lab.

Note: As the sessions were held on a university campus, a computer lab was
available for candidates, which necessitated a technology aide. Candidates were
informed of the availability of the computer lab in advance and were given the
option of bringing their own laptops or utilizing the computer lab services.

PPT: SLIDE TWO
Suggested: Suggested: WELCOME and brief overview of what candidates
can expect in terms of scheduling, assignments, meals, etc. This will vary
based on how the sessions are structured.

C. Introduction of Participants
Name, school district, current position, certification area
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Facilitators may elect to use an introductory exercise, game or ice-breaker
activity, depending upon the number of participants and time allotted.

Donations of books, clipboards, and other miscellaneous items allowed
facilitators to give prizes for greatest number of years teaching, greatest distance
driven, first person(s) to arrive for the session, etc. While these donations were
not solicited, it may be possible that area businesses or universities would
donate door prizes or small items for this type of award/prize/gift. Prizes were
distributed over all five days and names were drawn after the first day.

2. Overview of National Board Certification

Facilitators discussed their personal approach to the National Board Process.
The rigor of the endeavor was stressed, as were personal and professional
obligations in light of the time and deadlines that are required of the process.
Facilitators described their approach to the process, their initial misconceptions,
and how much time was required to complete the process. Great emphasis was
placed on the fact that National Board is a PROCESS; a process that may take
some educators up to three years to complete. Facilitators also discussed the
roadbl ocks they experi encNatbnabBoaldissDo-ar ed t hei r
a b | wathothe group. Choral responses were required. Both of these elements
were constantly reinforced throughout the week.

The differences in the personal approaches were used to reinforce the concept
that there is not a prescribed way to approach the National Board process, but
rather, that this is an individual endeavor and should be approached as such.

PPT: SLIDE THREE
Suggested: ETHICS with graphic

3. Facilitator Ethics

In order for participants to understand the role of facilitators, (that they would not,
should not, and could not make direct suggestions, but rather use questioning to
guide the thought process), the following information was presented during this
time:

National Board certification is a rigorous process that requires an intensive time
of self-reflection and demonstration of professional teaching practices.
Facilitators must adhere to appropriate ethical guidelines as established by the
National Board for Professional Teaching Standards.

For the purposes of this session, facilitators will:

e Provide formal and informal support to help keep candidates focused and
motivated in getting started in the process.

86



e Provide feedback to help candidates understand their teaching practices
and decisions made in their classroom based on National Board
Standards.

e Not share personal portfolio entries with any candidate at any time.

e Not make decisions regarding lessons, students, and objectives which
should be addressed in portfolio entries.

e Not share questions asked at the Assessment Center.
e Notfi s c centrees.

e Not knowingly provide any type of feedback or advice that would
jeopardize a candidate receiving certification.

As National Board Certified Teachers, we are held to the utmost ethical

standards. | t should be noted that NBCTb6s ¢

violation of ethical miscondu c t . As NBCTO6s , wenwill nbtado i
anything to put ourselves or you in this type of jeopardy.

Additional information available at: http://www.nbpts.org

PPT: SLIDE FOUR
Suggested: Housekeeping with graphic

4. Housekeeping/Give out boxes (by group)
A. Housekeeping

The various travel forms, signatures on paperwork, and other necessary forms
were obtained and completed at this time. A grant allowed for numerous
materials and supplies to be purchased for candidates. Pre-made file boxes,
notebooks, and materials were given to participants at this time. The list of
supplies has been provided. Those seeking to support candidates will need to
provide at minimum notepads and pens for participants. It is suggested that if a
notebook is not provided, that candidates be required to purchase one to
organize required materials.

PPT: SLIDE FIVE
Suggested: LIST OF REQUIRED MATERIALS candidates were to bring to
workshop:
Entry Directions, including Getting Started
Standards for your certification area
List/rough draft of professional accomplishments from the last five years
Twoofyouribest 6 | esson pl ans.
Samples of student work
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B. Required Materials

Participants were asked to PRINT and bring their certification areas ENTRY
DIRECTIONS, including GETTING STARTED, the STANDARDS for their
certification area, a list/rough draft of professional accomplishments from the last
five years, samples of student work (see letter in introductory section), and two of
what they considerto betheiribest 6 | esson pl ans.

If any participants had not completed this initial requirement, they were required
to complete this for homework the first evening. A computer lab for use after
each session was provided for participants.

Entry information is available at: http://www.nbpts.org/for_candidates/certificate _areas

PPT: SLIDE SIX
Suggested: MATH QUIZ with graphic (picture of Albert Einstein)

5. Following directions (Handout 1: Math Quiz)

Facilitators should briefly discuss test security examples (how schools make sure
tests are secure) and how testing procedures are enforced in the schools. This
is primarily to distract candidates for the upcoming activity, which is Handout 1:
Math Quiz. Please read full instructions and explanations in this section before
proceeding. This activity serves as an example of the importance of reading
instructions, but as test-taking directions are given, facilitators should NOT stress
the importance of reading directions at this time.

It should be explained that a math test will be given to candidates, face down,

and that they will be expected to complete the test in 1 minute. All will begin at

the same time and all will stop once the timer went off. Heavy paper should be

used so that participants couwlbehinmngt fiseed th
Additionally, participants should be asked to use the pens provided when taking

the test. When all participants have their tests, they shouldbet ol d, AYou wi | |
have 1 minute to complete this test. When | give the signal, you will turn your
paper over, read directions,andb e gi n. 0 Facilitators shoul d

seconds to go by to increase anxiety levels, then direct, ATurn your papers
and begin. o

At the end of one minute, time should be called, and candidates should be asked
to re-read the directions on the test. Typically, one-half to three-quarters of those
tested did not read directions before beginning. Because the test was taken in
pen, the exact number of incorrect responses can be clearly seen by candidates.
Those who correctly completed the test are asked to stand. The fact that
National Board is a process is again emphasized at this point. The number of
those who followed directions on the math test is compared to the pass rates
nationally and in state. Percentage of candidates who certified their first year
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was 47% nationally at the time of this writing and roughly 35% for the state at
that time. It is suggested that current rates be researched, discussed, and
connected to this activity (importance of reading directions). The importance of
following National Board entry directions should be emphasized and discussed.
It was noted that not following directions was one of the most common mistakes
made by candidates. Participants should be asked to hold questions for the
Question and Answer Session to follow. They should also be encouraged to
write their questions down as they think of them.

PPT: SLIDE SEVEN
Suggested: Listing of common mistakes (shown one at a time) or title and
graphic

6. Most Common Mistakes

The following list was generated by facilitators based on their experience as
candidate support providers. It should not be viewed as a comprehensive list.
This list comes from the personal experience(s) of each facilitator and a personal
example of how these mistakes were made by candidates and the results of
these mistakes were shared. It is suggested that facilitators discuss the
implications of these mistakes if a personal example is not possible.

13. Writing a glorified lesson plan instead of using entry directions.

(Teacher fAbrag session, o not ba-sed on n
made lesson from internet or other sources)

12. Not researching or knowing the implications of development on learning.

11. Ignoring age ranges, grade levels and/or content knowledge required for
both entries and/or assessment center.

(Candidates may focus solely on the age/grade level and content they
currently teach. Most certification areas focus on a RANGE of
ages/grades and content.)

10.Focusi ng on fdnekshawcasitgwatlke nt s 0

(No evidence of growthétheyodre already t

9. Not knowing the interests, modalities/learning styles, and/or needs of
their students.

(If you do not know them, how can you teach them or justify what you are
teaching them?)
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8. Expecting others to write the entry for you.

(No one knows the needs of your students but YOU,; this is also
unethical)

7. Trying to incorporate advice from everyone into entries.
(Results in disjointed, incomprehensible writing)
6. Lying in entries (making up responses, student work).
(This is unethical, you must provide evidence)
5. Not budgeting time wisely in order to complete by deadline.
(Procrastination, waiting until the last minute, putting things off, failure to
set and/or meet goals for completion of entries or specific parts of
entries)
4. Not reading entry directions.
3. Not reading AGetting Started. o
2. Not reading or using analysis questions for videos and student work.
1. Using ONLY entry directions OR ONLY standards to write.
(1-4 will result in partial entry. This will become clearer after discussion

of scoring.)

PPT: SLIDE EIGHT
Suggested Titl e: Masl owds Hierarchy of Nee

7. Masl owds Hierarchy of Needs (Handout 2)
Facilitators present Masl|l owds Hierarchy of N
student needs in the classroom. This is completed in light of National Board

Professional Teaching Standards and information candidates will need to know

as they begin their entries. Masl|l owds Hi er a
for many decisions educators make in their classrooms. The information below
isonlyasmallpart of Masl owds theory. Handout 2 ¢

information for participants.
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Maslow's Hierarchy of Needs

Maslow's Hierarchy of Needs is a theory in psychology that Abraham Maslow
proposed in his 1943 paper A Theory of Human Motivation, which he
subsequently extended. His theory contends that as humans meet 'basic needs’,
they seek to satisfy successively 'higher needs' that occupy a set hierarchy.
Maslow studied exemplary people such as Albert Einstein, Jane Addams,
Eleanor Roosevelt, and Frederick Douglass rather than mentally ill or neurotic
people, writing that "the study of crippled, stunted, immature, and unhealthy
specimens can yield only a cripple psychology and a cripple philosophy."
(Motivation and Personality, 1987)

= bt | e ] m:
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Diagram of Maslow's hierarchy of needs.

5. Actualization

4. Status (esteem)

3. Love/belonging

2. Safety

1. Physiological (biological needs)

Maslow's hierarchy of needs is often depicted as a pyramid consisting of five
levels: the four lower levels are grouped together as deficiency needs associated
with physiological needs, while the top level is termed growth needs associated
with psychological needs. While our deficiency needs must be met, our being
needs are continually shaping our behavior. The basic concept is that the higher
needs in this hierarchy only come into focus once all the needs lower in the
pyramid are satisfied or mainly satisfied. Growth forces create upward movement
in the hierarchy, whereas regressive forces push proponent needs further down
the hierarchy.

Deficiency needs
The deficiency needs (also termed 'D-needs' by Maslow) are:
Physiological needs

The physiological needs of the organism, those enabling homeostasis, take first
precedence. These consist mainly of:

o the need to breathe
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the need to regulate body temperature
the need for water

the need for sleep

the need to eat

the need to dispose of bodily wastes
the need for sexual activity

the need to avoid pain

When some of these needs are unmet, a human's physiological needs take the
highest priority. As a result of the prepotency of physiological needs, an
individual will de-prioritize all other desires and capacities. Physiological needs
can control thoughts and behaviors, and can cause people to feel sickness, pain,
and discomfort.

Safety needs

When the physiological needs are met, the need for safety will emerge. Safety
and security rank above all other desires. These include:

Security of employment

Security of revenues and resouncy, aggressions
Moral and physiological security

Familial security

Security of health

A properly-functioning society tends to provide a degree of security to its
members. Sometimes the desire for safety outweighs the requirement to satisfy
physiological needs completely.

Love/Belonging needs

After physiological and safety needs are fulfilled, the third layer of human needs
is social. This involves emotionally-based relationships in general, such as:

o friendship
e sexual intimacy
e having a family

Humans want to be accepted and to belong, whether it be to clubs, work groups,
religious groups, family, gangs, etc. They need to feel loved (sexually and non-
sexually) by others, and to be accepted by them. People also have a constant
desire to feel needed. In the absence of these elements, people become
increasingly susceptible to loneliness, social anxiety and depression.
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Status (Esteem needs)

Humans have a need to be respected, to self-respect and to respect others.
People need to engage themselves in order to gain recognition and have an
activity or activities that give the person a sense of contribution and self-value, be
it in a profession or hobby. Imbalances at this level can result in low self-esteem,
inferiority complexes, an inflated sense of self-importance or snobbishness.
There are two levels to Esteem needs. The lower of the levels relates to
elements like fame, respect, and glory. The higher level is contingent to concepts
like confidence, competence, and achievement. The lower level is generally
considered poor. It is dependent upon other people, or someone who needs to
be reassured because of lower esteem. People with low esteem need respect
from others. They may seek fame or glory, which again are dependent on others.
However confidence, competence and achievement only need one person and
everyone else is inconsequential to ones own success.

Actualization

Peak experiences are self-actualized, mature, healthy, and self-fulfilled. All
individuals are capable of peak experiences.

The information was found at
http://en.wikipedia.org/wiki/Maslow's hierarchy of needs

Additional information can be found at: http://www.jessa.ca/fitt/ul maslow.htm

Chapter 5 (pp. 175-183) of Growing Up Gifted by Barbara Clark (2002) provides
another discussion of Masl|l owés Hierarchy and

Additional resources below:

http://webspace.ship.edu/cgboer/maslow.html

http://en.wikipedia.org/wiki/Maslow hierarchy of needs

8. First Rule

Participants are asked to describe an activity or lesson that they are especially

proud of or that their students enjoyed. This should be BRIEF and concise.

Facilitators may wish to time candidates using a stop watch or buzzer and limit

each to 2 minutes. Typically, in the description, what was heard was, i did thiso
or fAl did thadfo ®fru ndda@hataarrotpaslly enpEasize

student learning. The point of this exercise is to demonstrate that teachers

sometimes do not think in terms of how whatt hey do affects students
Agui ding question for facilitators to ask i s,
acti vi t yPRldase sotedhat?his should be a behavioral, learning, or
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performance based objective, depending on terminology candidates are familiar
with and purpose of the objective.

PPT: SLIDE NINE is shown at this point:

Alt éaindétd about you, itds about th

Using incorrect grammar for this slide tends to shock candidates and refocus
their attention at this point. The point of this section is to place emphasis on the
fact that the National Board process is not about writing a glorified lesson plan
nori s it necessarily a showcase of a teachero
should be about clearly demonstrating what an educator has done to impact
student learning. It was noted earlier that writing a glorified lesson plan is a
common mistake that candidates make during the national board process.
Educators tend to want to tell what they, as teachers, have done, but they
typically fail to explain how what they have done impacts student learning.
Additionally, they sometimes fail to have a clear objective in mind that
emphasizes student learning. Facilitators should stress that writing for National
Board places a special emphasis on the impact on student learning.

PPT SLIDE TEN
Suggested: QUESTIONS as listed below, with first three showing and last
three coming in later via a transition.

What are you doing?
Why are you doing it?
What are you going to do next?
OR
WHAT? SO WHAT? WHAT NEXT?

9. Primary Questions for NB Entries
In writing for National Board entries, facilitators may suggest that the following
guestions be kept in mind at all times:

What are you doing?
Why are you doing it?
What are you going to do next?
OR
WHAT? SO WHAT? WHAT NEXT?

These questions are emphasized because entries should be based on student

needs and planning based on those needs. It is suggested that candidates be
allowed time to examine samples of entries provided by former participants, with
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permission, or generated by facilitators for this purpose. Candidates should
attempt to locate answers to these types of questions within entries. Current
participants should be able to determine whether or not these questions were
answered. Itis NOT recommended that any materials previously submitted to
National Board be used as this is unethical behavior. Numerous publications are
now available which contain these types of examples.

PPT: SLIDE ELEVEN
Suggested: General Descriptions of the Classroom and graphic (vintage
picture of a classroom)

10. General Description of Classroom (Contextual Information)

The contextual information sheet is one of the first requirements of writing for

National Board. Candidates were asked to find their contextual information

sheets in their entry directions and to describe their current classrooms as per

instructions from the contextual information sheet. Time allowed for this varied

from year to year, but roughly 7 minutes is the average time needed for the initial

writing part of this activity. Candidates wrote on provided note pads, then

swappedpadst o critique each otherés classroom de
someone in the same certification or content area). Candidates were asked to

(a) verify that all required elements were present and (b) determine if the

description allowed an understanding of the teaching situation. Candidates were

asked to write their comments and questionson t hei r paasthayer 6s sheet
were reading, using pens provided (red). Facilitators should express the

importance of honest constructive criticism/critique versus simply marking what

they consider to be Awrong. o Candidates sho
as a way to improve their writing skills (Time: 8-10 minutes). When this is

completed, writings are returned to the original author and candidates are

allowed 5-7 minutes to read/clarify critiques. Facilitators should remind

candidates that critiques can be a valuable way to determine if their writing is

clear, concise, and contains what is asked for in entry directions.

This activity is a very important introduction to the sharing of the written word.
Evaluations from participants have noted repeatedly that sharing their written
work was difficult for them. This activity sets the stage for the rest of the week in
that participants are asked to write out and share their personal thoughts and
reflections regarding their professional accomplishments and are required to
allow others to read and critique these writings. This activity also initiates
practice with evaluation and critique based on National Board directions.
Facilitators walk the floor during both the writing and the critiquing to answer
guestions and provide direction and encouragement. Candidates are
encouraged to re-read contextual instructions as they critigue documents.

***END OF SESSION ONE***
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A general question and answer session should be conducted at this time.
Discussion and review of material covered and its connection to the National
Board process should follow the question and answer session. Candidates
should be asked to summarize material presented and explain the connection to
the National Board Process. Please remember that it is suggested that this
format be followed at the end of each session. Also note that if the agenda has
changed, this will need to be changed accordingly. Allow approximately 30
minutes for the question and answer and review at the end of each session.

HOMEWORK
SESSION ONE
MINI SESSION

A. ORGANIZE binder and box. Make sure all required printed materials are
ready.

B. BRING binder with all National Board materials, including homework, student
work samples, list of professional development activities, lesson plans,
notepad, composition book and all writing implements to EVERY session.
File box will not be needed.

C. READ Getting Started - Write questions on 3 X 3 notes or in margins.

D. REVISE Contextual Information about your class based on feedback. Review
directions within National Board material for this form.

E. KEEP up with assignments.
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Breaks interjected as needed
Review/Question and Answer

10. General Description of Classroom (Contextual Information) (continued)
11. How Entries are Scored
12. Checklists

Please see Note from Session One regarding certification area groups and
review of homework.

Materials:  LCD projector and laptop or personal computer
PowerPoint presentation (Suggestions provided)
Clipboard, notepad, pen
Ink pens (red, black, blue for each participant)
Standard-ruled note pads (8.5 x 11) (two for each participant)
Large self-stick poster sheets (i.e. Post-its)
Dry Erase Board
Dry Erase Markers
Regular Broad Tip Markers (dark colors)
Sample of Scoring (optional) (See directions for Section 11)
Copies of Secret Weapon (Handout 3)

PPT: SLIDE ELEVEN
Suggested: General Descriptions of the Classroom and graphic (vintage
picture of a classroom)

10. General Description of Classroom (Contextual Information)
REVIEW: I. Contextual Information

Candidates revised Contextual Information sheets for homework. Allow
candidates to ask questions regarding this document. Have candidates swap
writing with a different person in their certification area (not the same person who
reviewed their writing in Session One). Candidates should (a) verify that all
required elements were present and (b) determine if the description allowed an
understanding of the teaching situation. Candidates should write their comments
and questonson t heir part nerréalingsusiegpens@avided hey ar e
(red). Return critiques to authors. Time allotted for critique: 15 minutes.
Candidates may also need 3-5 minutes to clarify comments and critiques. Allow
brief amount of time for additional questions on Contextual Information sheets
after this activity.
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Candidates should be reminded that while advice and critiques are invaluable
during the National Board Process, only they can determine and decide what
information needs to be presented.

Il. Questions and Answers for Getting Started

Misconceptions abound when new candidates are first introduced to the National
Board process. Reading the Getting Started section can help clarify expectations
and requirements. Allow approximately 15 to 20 minutes for questions and
answers for this section.

It should be noted that candidates will have concerns regarding
interpretation/meaning of questions. Facilitators should stress that the National
Board Process is an individual process and that interpretation should be based
on an i ndi vihdtatlelguestiona lWopneappmach is necessarily the
only or best approach. Discussion among candidates to generate ideas is the
best approach for specific, pointed questions. A facilitator should take care not to
present his/her own approach as the best or only approach to answering a
guestion. Focus should continue to be placed on the impact on student learning
Facilitators should also note areas of greatest concern, greatest confusion, and
greatest dispute. These should be addressed in the large group session
immediately following this part of the session.

***Break: Move into general session and sit with certification area group***

Facilitators should use this time to address areas of greatest concern, greatest
confusion, and greatest dispute as noted from session above (Time: 15-20
minutes). It is possible that candidates may not have a large number of
guestions and therefore this part of the session may not be necessary. It is,
however, essential to give candidates an opportunity to ask questions before
moving to the next topic.

PPT SLIDE TWELVE
Suggested: HOW ENTRIES ARE SCORED with graphic( Ol ympi ¢ games?©o
judges holding score cards)

11. How entries are scored

Facilitators should clearly explain that scoring is accomplished by giving points to
candidates and that points are not Otaken aw
deficient model, thus, candidates need to pay attention to standards and

guestions within entries when writing in order to receive points. This is a

common misconception among candidates. They believe points are taken away

for grammar, syntax, etc. It should al so be
given if the answers cannot be found. O
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National Board entries are weighted. By that it is meant that portfolio entries 1-3

count more than entry 4 and the exercises at the Assessment Center weigh

(count) less than portfolio entries. It is important during this part of the session to

gather current information about grading from the NBPTS website

(www.nbpts.org) and share this with candidates. All candidates are given points

based on the standard error. It is suggested that an example of a scored entry be

viewed, if possible. Facilitators should explain that the standard error allows

someleeway f or fAerroro on the part of the scor
make scoring of entries as fair as possible.

An overview of the scoring process is available at the National Board for
Professional Teaching Standards Website at

http://www.nbpts.org/for candidates/scoring

Additional information and a more in-depth description can be found in the
Scoring Handbook at

http://www.nbpts.org/UserFiles/File/ScoringHandbook 2006 unlweb.pdf

PPT SLIDE THIRTEEN
Suggested: TOP SECRET with graphic

12. Secret Weapon (Handout 3)

The authors of this model strongly believe that checklists were the key to their
success (certifying during the first year). Entries are scored via an accumulation
of points, as noted above. By creating a COMPREHENSIVE CHECKLIST for
each entry, candidates can use the entry checklist to verify that their writing
contains required components from NBPTS Entry Directions, Getting Started
Directions, Questions, and Standards. A common mistake is using one or two,
but all not of the required components when writing entries. A comprehensive
checklist for each entry allows candidates to clearly see what they are doing and
what they need to do in their classrooms to meet National Board Standards.

The resulting checklists from the above mentioned sections are lengthy and, as
shown on the Secret Weapon Handout 3 Example Sheet for Facilitators, complex
and through. It is strongly suggested that candidates create their own checklists
and not share/divide any component with another candidate. The importance of
completing individual checklists should be re-emphasized at each session.

When candidates create their own checklists, one checklist per entry, they begin
to internalize the National Board Standards. Once internalized, these standards
are committed to memory, and more importantly, to practice. The creation of
individual checklists will also allow the candidate to mentally prepare for the
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testing center as he/she moves through the process. Again, it is strongly
suggested that each candidate complete his or her own checklists for entries and
that the work not be #fdhesantk eedtificatiamamea. g

This activity was created to show candidates the complexity and rigor of the
National Board Process. The handout was designed to guide them in creating a
comprehensive checklist for a selected entry. There are two essential parts or
pieces to consider when making the checklist: one, the entry directions and, two,
the National Board Standards. Both are crucial to the checklist, along with
specific questions found in the Getting Started section of the entry materials and
videotaping requirements/questions (if required). It is imperative that candidates
be reminded to answer these questions within their entries and to READ ALL
directions provided by National Board.

Using Secret Weapon: Checklist Practice Handout 3, candidates were asked to
generate a checklist from the paragraph on the handout. Facilitators walked the
room and provided feedback and assistance which consisted primarily of asking
candidates to write down the points they felt were most important and
encouraging them to complete the assignment in any format. Candidates should
be allowed to generate a checklist and/or outline in any manner they see fit.
There is no right or wrong way to approach this activity. It should not be dictated
that candidates complete checklists in any specific format. The objective of this
activity is to encourage candidates to read standards and directions thoroughly
and completely and to create checklists that suit their individual learning styles.

Candidates were allowed 10 to 15 minutes to complete the initial checklist.

Because the authors of this model believe National Board Certification to be an
individual process, candidates were asked to demonstrate the variety of ways a
checklist could be created/used by writing their work down on large poster-sized
notes and displaying these on the walls. This should be a sample or small
section of their checklist, just enough to show the differences in styles. As
facilitators walked the floor, they noted the variety of checklist formats and
selected individuals to explain how they were approaching the assignment after
all candidates had completed the activity. Using various examples allowed
candidates to refine and adjust their own checklist format (Time: 15-20 minutes).

When examples had been shown and explained, facilitators demonstrated how
the example checklist was created (see following Example for Facilitators,
Handout 3). The importance of breaking down the standards and directions into
a format that would be useful for candidates is the focus of this section. It was
re-emphasized that candidates should create and use the checklist in a way that
best suited their individual learning style. As Entry 4 serves as the primary entry
for this workshop, it was explained that candidates would be asked to create a
checklist for both standards and entry directions from Entry 4. This would be part
of their assignments during the workshop.
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It is understood that the creation of checklists is a time consuming, lengthy
process but the authors of this model strongly believe that this is the best way for
candidates to begin to understand the importance of the National Board process
and that this activity will assist them in internalizing National Board Standards.
Resulting checklists will be several pages long for each entry. As individual

standards are used in more than one entry, <c
used checklists for standards that they have
re-appears in a new entry. In other words, if both Entry 1and Entry 2 contain

Standard 2, it wil ldomota IBed amedaea sds &r y htea kd ri es |

entry. However, it is often necessary to remind candidates that this checklist will
need to be included in BOTH entries.

It is further understood that it is impossible to put all of the information on the
checklists in any one entry. Candidates should have 80-90%, if possible.
Standards are redundant in several instances and once candidates create the
checklists and see the overlap of standards and directions, they begin to
understand the process itself.
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EXAMPLE FOR FACILITATORS

Secret Weapon: CHECKLISTS
Practice

Note: Please ask candidates to complete as directed in activity above. This
example is to be used AFTER candefahave completed activity.

Read the following samplaken from one of thBlational Board
certificationstandards. Develop an appropriate checklist.

Teachers use their knowledge of cognitive development to design and provide appropriate inStiheyi
know the importance of working at a concrete level, providing materials such as maps, tin
manipulatives, and tools for organizing and interpreting data. They understand that students of this
have a limited understanding of time, whiclayraffect their learning in a variety of dimensions, includ
their ability to comprehend fully such historical concepts as change over time. As students mature,
are aware of the development of analytic and abstract thinking abilities.

1. Teachers use their knowledge of cognitive development to
a. design appropriate instruction.
b. provide appropriate instruction.

(Did you connect your knowledge of cognitive development to the design? The
instruction?)
2. Teachers know the importance of working at the concrete level and provide

a. maps

b. timelines

c. manipulatives
d. tools for organizing
e. tools for interpreting data
(When you provided these instructional tools, why were they important to the students
for this activity? How did they allow students to work at the concrete level?)
3. Teachers understand development

a. limited understanding of time (an example)

b. how development affects learning

c. comprehension may change over time.
(How did you address development of your students in this lesson? Not development in
general, but how did you take into consideration the development of your students in this
class, at this time? What decisions did you make that were based on development?)
4. Teachers are aware of

a. development of analytic thinking abilities

b. development of abstract thinking abilities
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***END OF SESSION TWO***

A general question and answer session should be conducted at this time.
Discussion and review of material covered and its connection to the National
Board process should follow the question and answer session. Candidates
should be asked to summarize material presented and explain the connection to
the National Board Process. Please remember that it is suggested that this
format be followed at the end of each session. Also note that if the agenda has
changed, this will need to be changed accordingly. Allow approximately 30
minutes for the question and answer and review at the end of each session.

HOMEWORK
SESSION TWO
MINI SESSION

A. BRING binder with all National Board materials, including
homework, student work samples, list of professional development activities,
lesson plans, notepad, composition book and all writing implements to
every session. File box will not be needed.
B. CREATE a checklist for Getting Started.
C. READ Directions for Entry 1 - Write questions on 3 X 3 notes or in margins.
D. READ Directions for Entry 4 - Write questions on 3 X 3 notes or in margins.
E. REVISE Contextual Information about your class based on feedback. Review
directions within National Board material for this form.
F. KEEP up with assignments.
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Breaks interjected as needed
Review/Question and Answer

12. Checklists (continued)
13. Developmentally Appropriate Practices

Please see Note from Session One regarding certification area groups and
review of homework.

Materials:  LCD projector and laptop or personal computer
PowerPoint presentation (Suggestions provided)
Clipboard, notepad, pen
Ink pens (red, black, blue for each participant)
Standard-ruled note pads (8.5 x 11) (two for each participant)
Large self-stick poster sheets (i.e. Post-its)
Dry Erase Board
Dry Erase Markers
Regular Broad Tip Markers (dark colors)

REVIEW: I. Questions and Answers Entry 1

Within the informal certification groups, candidates should share questions from
assigned reading and discuss the entry directions. Facilitators should be
available to clarify or assist in finding answers within entry directions.
Candidates should be made aware that specific questions directly relating to
certification areas cannot be answered and that requirements for each
certification area are different. Encourage general questions at this point.
Because the focus of this part of the session is Entry 4, this activity should relate
to candidates being able to pose and answer questions based on entry
directions. Facilitators should serve as guides, not as lecturers. Encourage
candidates to re-read entry to find answers. Facilitators should be conscious of
amount of time spent with each group (15-20 minutes).

REVIEW: II. Question and Answer Session on Entry 4

It is helpful to remind candidates at this point that the focus is on Entry 4 and
guestions should be from Entry 4. Open floor for questions and encourage
candidates to scan entry directions for answers (much like they did with Entry 1
in small group). Questions from facilitators might be:

Where did you find that in the entry?

Which section of the entry covers this material?
Which question in the entry deals with this?
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(Time: 25-30 minutes)
REVIEW: Ill. Checklists for Getting Started

For review of the checklists, candidates should swap checklists with another
candidate in their certification area or in a similar certification area. Candidates
should make sure that all two or three part questions/directions were:

e. adequately broken into parts,

ff. t hat any questionds meaning and i

g. that the checklist has been thoroughly developed and

h. contains the majority of Getting Started directions (Time: 10-15 minutes).

It should be noted that candidates will have concerns regarding making
checklists based on interpretation/meaning of questions. Facilitators should
stress that the National Board Process is an individual process and that
interpretation should be based on an
one approach is necessarily the only or best approach. Discussion among

candidates to generate ideas is the best approach for specific, pointed questions.

A facilitator should take care not to present his/her own approach as the best or
only approach to answering an entry question. Focus should continue to be
placed on the impact on student learning (Time: 7-10 minutes). Facilitators
should also note areas of greatest concern, greatest confusion, and greatest
dispute. These should be addressed in the large group session immediately
following this part of the session.

***Break: Move into general session and sit with certification area group***

Facilitators should use this time to address areas of greatest concern, greatest
confusion, and greatest dispute as noted from session above (Time: 15-20
minutes). It is possible that candidates may not have a large number of
guestions and therefore this part of the session may not be necessary. It is,
however, essential to give candidates an opportunity to ask questions before
moving to the next topic.

PPT SLIDE THIRTEEN
Suggested: TOP SECRET with graphic
12. Secret Weapon Practice

Ask candidates to find their checklist practice from the previous session. Briefly
review the concept of checklists (see Item 12 from Session Two).

Taking a common standard from Entry 4, candidates should begin working on

their checklists from National Board Standards. Approximately 30 minutes was
allocated to this activity, with facilitators walking area to answer questions and
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assist. Homework will be to complete checklists for two to three standards.
Facilitators should continue to stress that checklists should be comprehensive
and that there is not one specific way to create a checklist. Checklists can be in
any form.

PPT: SLIDE FOURTEEN
Suggested: Developmentally Appropriate Practices with graphic

13. Developmentally Appropriate Practices

Candidates often fail to see the significance of developmentally appropriate
practices in their classrooms. They are often caught up in following textbook
guidelines or activities that may not be appropriate based on the needs of their
students. Facilitators should ask candidates to give examples of how textbook
activities may not be appropriate for their students. These should be written on
dry erase board by a facilitator or candidate volunteer. Final list should consist of
12 or more examples from various content areas. Working in their certification
groups, candidates should skim standards to find two that deal specifically with
developmentally appropriate practices and to discuss within their groups why this
aspect is so important to teaching (Time: 15 minutes).

The basic idea is to make candidates cognizant of their own lack of knowledge
and need for information about development and developmentally appropriate
practices. Facilitators should be aware of these practices and how they affect
teaching and learning in the classroom in order to appropriately answer
guestions posed by candidates. Below are informational links to
Developmentally Appropriate Practices.

http://users.stargate.net/~cokids/dap.html

http://www.nwrel.org/cfc/publications/DAP2.html

PPT: SLIDE FIFTEEN
Suggested: DEVELOPMENT with Physical, Cognitive, Moral, Social and
Emotional bulleted in a list

***END OF SESSION THREE***

A general question and answer session should be conducted at this time.
Discussion and review of material covered and its connection to the National
Board process should follow the question and answer session. Candidates
should be asked to summarize material presented and explain the connection to
the National Board Process. Please remember that it is suggested that this
format be followed at the end of each session. Also note that if the agenda has
changed, this will need to be changed accordingly. Allow approximately 30
minutes for the question and answer and review at the end of each session.
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HOMEWORK
SESSION THREE
MINI SESSIONS

A. BRING binder with all National Board materials, including homework, student
work samples, list of professional development activities, lesson plans,
notepad, composition book and all writing implements to every session. File
box will not be needed.

B. READ Standards for Entry 4 - Write questions on 3 X 3 notes or in margins.

C. CREATE a checklist for first two standards from Entry 4

D. READ Directions for Entry 2 - Write questions on 3 X 3 notes or in margins

E: CREATE a checklist for Entry 4

F. KEEP up with assignments.



Breaks interjected as needed
Review/Question and Answer

14. Physical, Cognitive, Moral, Social and Emotional Development
15. Overview of Three Types of Writing: Descriptive, Analytical and Reflective
16. Descriptive Writing Professional Accomplishments

Please see Note from Session One regarding certification area groups and
review of homework.

Materials:  LCD projector and laptop or personal computer
PowerPoint presentation (Suggestions provided)
Clipboard, notepad, pen
Ink pens (red, black, blue for each participant)
Standard-ruled note pads (8.5 x 11) (two for each participant)
Large self-stick poster sheets (i.e. Post-its)
Dry Erase Board
Dry Erase Markers
Regular Broad Tip Markers (dark colors)
Copies of Handout 4 Descriptive Writing Practice

REVIEW: I. Questions and Answers Entry 2

Within the informal certification groups, candidates should share questions from
assigned reading and discuss the entry directions. Facilitators should be
available to clarify or assist in finding answers within entry directions.
Candidates should be made aware that specific questions directly relating to
certification areas cannot be answered and that requirements for each
certification area are different. Encourage general questions at this point.
Because the focus of this workshop is Entry 4, this activity should relate to
candidates being able to pose and answer questions based on entry directions.
Facilitators should serve as guides, not as lecturers. Encourage candidates to
re-read entry to find answers. Facilitators should be conscious of amount of time
spent with each group (Time: 15-20 minutes).

REVIEW: II. Question and Answers Session on Entry 4 Checklist
It is helpful to remind candidates at this point that the focus is on Entry 4 and
guestions should be from Entry 4. Open floor for questions and encourage

candidates to scan entry directions for answers (much like they did with Entry 2
in small group). Questions from facilitators might be:
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Where did you find that in the entry?
Which section of the entry covers this material?
Which question in the entry deals with this?

Facilitators should also use this time to address areas of greatest concern,
greatest confusion, and greatest dispute as noted from session above (Time: 15-
20 minutes). This part of the session may not be necessary.

REVIEW: Ill. Entry 4 Standards

It is helpful to remind candidates at this point that the focus is on Entry 4 and
guestions should be from Entry 4 Standards. Open floor for questions and
encourage candidates to scan standards for possible answers (much like they
did with Entry 2 in small group). Questions from facilitators might be:

Where did you find that in the standards?
Which section of the standards covers this material?
Which question in the entry deals with this?

Facilitators should also use this time to address areas of greatest concern,
greatest confusion, and greatest dispute as noted from session above (Time: 15-
20 minutes). This part of the session may not be necessary.

REVIEW: IV. Checklist for Entry 4 Standards (Part 1)

Candidates should allow someone in their certification area or an area similar to
their own to review and critique (briefly) their completed checklists for Entry 4
Standards. The objective for this activity is to make sure candidates are being
thorough and complete in the creation of their checklists. Candidates should
make sure the author has not skipped sections or parts of standards and that if
paraphrasing is used, that it is correct. Candidates should write
guestions/ comments on authorsé papers
available for questions (Time: 15-20 minutes). Facilitators should also note
areas of greatest concern, greatest confusion, and greatest dispute. These
should be addressed in the large group session immediately following this part of
the session.

***Break: Move into general session and sit with certification area group***

Facilitators should use this time to address areas of greatest concern, greatest
confusion, and greatest dispute as noted from session above (Time: 15-20
minutes). It is possible that candidates may not have a large number of
guestions and therefore this part of the session may not be necessary. Itis,
however, essential to give candidates an opportunity to ask questions before
moving to the next topic.
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14. Physical, Cognitive, Moral, Social and Emotional Development

Candidates sometimes forget to consider development when planning lessons
and activities for their students. They are often caught up in the stress of
standardized testing requirements and time constraints. The following activity
serves to call attention to the importance of development in planning and
selection of lessons and activities for students. It will also set the stage for later
activities (Getting to Know Your Students and Lesson Planning).

Candidates were previously instructed to sit each day with those in their
certification area.* This certification group should be further divided into four
groups (one for physical, one for cognitive, one for moral, and one for
social/emotional) within their certification areas or similar certification areas. The
purpose of the groups is to discuss individual types of development and how they
affect teaching and learning in the classroom. Completing this activity in small
groups within a certification area serves to reinforce the importance of
development. Candidates are asked to find standards specific (minimum four) to
their assigned area of development and list on poster sized paper. On a second
sheet of poster paper, candidates will list two ways they could meet each of the
listed standards in their classrooms, then each group will share this information
with their certification area group and select four of the best ideas for meeting a
standard. These four best ideas will be shared with the entire group of
candidates. All posters are then placed on the walls around the meeting area for
candidates to review.

* Smaller numbers may dictate that certification areas not be considered for this
activity. In smaller groups, suggested certification groupings are dictated by
number of candidates in a specific area. For this activity, smaller groups of
candidates may be divided into Early Childhood, Middle Childhood, and
Adolescent/High School or as needed.

The basic idea is to make candidates cognizant of their own lack of knowledge
and need for information. Facilitators should be aware of basic development and
their implications in the classroom in order to appropriately answer questions
posed by candidates. Below are informational links to development.

http://www.karencrawfordphd.com/default.asp

http://education.atu.edu/people/swomack/3023ch15/index.htm

http://faculty.plts.edu/gpence/html/kohlberg.htm

PPT: SLIDE SIXTEEN
Suggested: WRITING FOR NATIONAL BOARD with Descriptive,
Analytical, and Reflective moving in as slide transitions or appearing as a
bulleted list
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15. Overview of Three Types of Writing: Descriptive, Analytical and
Reflective

The National Board Process requires three specific types of writing: descriptive,
analytical, and reflective.

Descriptive: Descriptive writing sets the scene for the reader. It should be in
logical order and detailed enough so that the assessors have a basic idea of
what is going on so that they can understand your lesson.

Analytical: Analysis gives reasons, motives and interprets reason for

assignment(s). Analytical writing shows assessors the thought processes that the
teacher used to make conclusions(orabout the
professional accomplishments). Evidence should be provided in student/teacher

work samples/documentation.

Reflective: Reflection occurs after the teaching. It is a time to examine the lesson
and decide what was worth doing again and how things could be changed to
make it better. Reflection shows the assessors what you learned from the lesson
and how you plan to improve it for the future.

It is imperative that candidates understand entry directions and questioning
strategies. This activity, using Entry 4* as a guide, requires candidates to
determine what type of question is being asked and what type of writing they
should use. Candidates should be grouped in their certification areas or similar
certification areas. Beginning with page one of Entry 4 directions, candidates
should list on notepads or highlight questions in entry to see what is being asked.
After group discussion, candidates should identify which type of writing should be
used to answer the specific question. Approximately 10 minutes is allocated to
this part of the session. After groups have completed the activity, facilitators will
read questions aloud (from Entry 4 or pre-made/pre-selected from another entry)
and candidates will verbally identify what type of writing is required and explain
how they know that this is correct. Approximate time for this part of the session
is 5-10 minutes. Facilitators should review above definitions as needed during
this activity. Purpose is to make sure candidates can identify type of writing
required by question.

FYI: Words that could indicate that descriptive writing is required: State, List,
Describe, What, Which, Who, When, Where, How (not a comprehensive list).

*As this workshop focuses primarily on Entry 4, many activities tend to use this

particular entry as a guide. However, it should be noted any entry may be used
with this activity and/or other activities throughout the model.

PPT: SLIDE SEVENTEEN
Suggested: DESCRIPTIVE WRITING with graphic
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16. Descriptive Writing
A. Lesson Description

Candidates were asked to bring two of what they considered to be their best
lesson plans to each session. Candidates should select one of their best lesson
plans and using Handout 4, begin to describe (in writing) a lesson from their
classroom (Time: 5-7 minutes), using questions from the handout as a guide.
Facilitators should then ask for 2-3 volunteers to read their responses from each
guestion to allow candidates to see how descriptive writing is used within entries.
This should be completed one question at a time (i.e. several responses are read
to question one before moving to question two).

Facilitators may elect to use pre-made descriptions/answers to questions and

present both good and bad examples of descriptive writing. Facilitators should

take care not to judge candidate writing as good or bad, but should encourage

detail and exact description. Facilitators should also encourage candidates to

keep standards and questions in mind as they
picture with your woeadsion aynau rii breii mdgo atbhH ee s eot
lesson can be used as examples in this activity.

***END OF SESSION FOUR***

A general question and answer session should be conducted at this time.
Discussion and review of material covered and its connection to the National
Board process should follow the question and answer session. Candidates
should be asked to summarize material presented and explain the connection to
the National Board Process. Please remember that it is suggested that this
format be followed at the end of each session. Also note that if the agenda has
changed, this will need to be changed accordingly. Allow approximately 30
minutes for the question and answer and review at the end of each session.

HOMEWORK
SESSION FOUR
MINI SESSIONS

A. WRITE a rough draft description of FOUR professional accomplishments

being considered for use in Entry 4.

B. CREATE a checklist for Directions for Entry 3.

C. COMPLETE checklists for Standards for Entry 4.

D. BRING binder with all National Board materials to sessions, including
homework, student work samples, list of professional development activities,
lesson plans, notepad, composition book and all writing implements
every session.

E. KEEP up with assignments.
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Breaks interjected as needed
Review/Question and Answer

16. Descriptive Writing Professional Accomplishments (continued)
17. Getting to Know Your Students: How? Evidence!

18. Modalities

19. Accomplished Teaching Practices: Building Solid Connections

Please see Note from Session One regarding certification area groups and
review of homework.

Materials:  LCD projector and laptop or personal computer
PowerPoint presentation (Suggestions provided)
Clipboard, notepad, pen
Ink pens (red, black, blue for each participant)
Standard-ruled note pads (8.5 x 11) (two for each participant)
Large self-stick poster sheets (i.e. Post-its)

Dry Erase Board

Dry Erase Markers

Regular Broad Tip Markers (dark colors)

Copies of Handout 5A Getting to Know Your Students
Copies of Handout 5B Knowledge of Students (resource)
Facilitator selected surveys (see # 18)

Copies of Handout 6 Best Practices

REVIEW: I. Descriptions of Professional Accomplishments

Candidates should partner with another candidate in their area of certification or

an area of similar certification. Candidates should exchange their descriptions of

professional accomplishments. Facilitators should remind candidates that they

are looking ONLY at the description of the accomplishment and not analyzing or

reflecingat t hi s point. Candi dates should write
paper, indicating points that were clear and points that were unclear. Questions

to keep in mind for this activity:

Does the candidate clearly explain the accomplishment? Is the writing concise?
Can the reader visualize the accomplishment? Is there a clear picture of what is
going on? Note: This is an initial descriptive writing activity and its purpose is for
feedback regarding understandability of writing. A great deal of time need not be
spent on this at this point. This activity will be repeated after more instruction on
descriptive writing.
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REVIEW: II. Questions and Answers Entry 3

Within the informal certification groups, candidates should share questions from
assigned reading and discuss the entry directions. Facilitators should be
available to clarify or assist in finding answers within entry directions.
Candidates should be made aware that specific questions directly relating to
certification areas cannot be answered and that requirements for each
certification area are different. Encourage general questions at this point.
Because the focus of this workshop is Entry 4, this activity should relate to
candidates being able to pose and answer questions based on entry directions.
Facilitators should serve as guides, not as lecturers. Encourage candidates to
re-read entry to find answers. Facilitators should be conscious of amount of time
spent with each group (Time: 15-20 minutes).

REVIEW: Ill. Checklist for Entry 4 Standards (Part 2)

Candidates should allow someone in their certification area or an area similar to
their own to review and critique (briefly) their completed checklists for Entry 4
Standards. The objective for this activity is to make sure candidates are being
thorough and complete in the creation of their checklists. Candidates should
make sure the author has not skipped sections or parts of standards and that if
paraphrasing is used, that it is correct. Candidates should write

guestions/commentsona ut hor sdé6 papers i f needed.

available for questions (Time: 15-20 minutes). Facilitators should also note
areas of greatest concern, greatest confusion, and greatest dispute. These
should be addressed in the large group session immediately following this part of
the session.

***Break: Move into general session and sit with certification area group***
Facilitators should use this time to address areas of greatest concern, greatest
confusion, and greatest dispute as noted from session above (Time: 15-20
minutes). It is possible that candidates may not have a large number of
guestions and therefore this part of the session may not be necessary. Itis,

however, essential to give candidates an opportunity to ask questions before
moving to the next topic.

PPT: SLIDE SEVENTEEN

Suggested: DESCRIPTIVE WRITING with graphic
16. Descriptive Writing
B. Sorting though Professional Accomplishments

Once candidates are able to identify the type of writing required based on the
guestion, at a very basic level, it is time to move into the descriptive writing
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activity. Candidates were previously asked to bring a list of professional
accomplishments to each session with them. This activity begins with facilitators
reminding candidates that primary focus of Documented Accomplishments is
impact on STUDENT LEARNING. Candidates are then asked to select their
three best documented accomplishments that promote student learning, explain
HOW they promote student learning, and record this information on note pads in
a rough draft format (Time: 10 minutes). Candidates are then grouped with
others from their certification area (they should still be sitting with or near this
group from earlier). Candidates are asked to select their best professional
accomplishment of the three selected to share with the certification group, briefly
explaining the perceived impact on student learning.

Note: The number of accomplishments to be selected and shared will be based
on size of certification group. The group can be subdivided if needed or groups
can be merged. Smaller groups of candidates may be grouped into certification
areas of early childhood, middle childhood, and early adolescent/high school.
Larger groups can be divided into certification specific groups.

Candidates will share their one best idea with the certification group, and the
group will discuss perceived impact of activities on student learning and select
the best six ideas (Time: 5-10 minutes). Groups will then create three charts on
poster sized paper. Candidates will use the three categories of professional
accomplishments as headings (one poster for each category), containing their list
of best ideas, based on impact on student learning, and as a group, identify
which category the activity would be placed under. Completed posters can
contain several ideas under each category (Time: 10-15 minutes), but groups
should be instructed to discuss only the two BEST ideas from each category.

Certification groups will then share two of the best ideas in each category with
the large group, briefly explaining impact on student learning and how this
professional accomplishment fits in the category it was placed in (Time: 15-20
minutes). The candidate who submitted the original idea should explain the
impact. It is suggested that a timer be used to give each group/candidate an
equal amount of time. Each idea shared should take no longer than 1-2 minutes
(time will depend on size of group, but a fixed time should be decided on and
consistently used). Candidates begin to feel very comfortable with the group at
this point and tend to over-explain their ideas. A timer is an effective way to
politely move to the next person/idea. Posters created by candidates are placed
on walls around the meeting room and candidates are given an opportunity to
record information or ask questions.

The purpose of this activity is to show candidates that professional
accomplishments must be tied directly to student learning and that even small
accomplishments can make a big difference. A common misconception among
candidates has been that they must endeavor
of some type for this entry. When focus is shifted to impact on student learning,
candidates begin to view their accomplishments in a new light. This activity
consistently received high marks on feedback from candidates.
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C. Descriptive Writing Professional Accomplishments

Candidates are asked to review their list of documented accomplishments and
highlight those that they are considering using. Facilitators should stress that this
is just a preliminary writing activity and selections may be changed later.
Candidates should select two of the accomplishments they wish to write about
during this activity. Facilitators should review the descriptive writing definition
and ask candidates to begin a descriptive rough draft on one of their professional
accomplishments in their composition books (Time: 10-12 minutes). Facilitators
should encourage candidates to look at initial questions in Entry 4 concerning
description. At this point, candidates are still practicing identification and
understanding of questions and descriptive writing. Candidates should swap
rough drafts with another candidate in their certification area or similar area.
Facilitators should remind candidates that many questions within entry directions
are two or three part questions; meaning that they may ask for more than one
thing/activity to be described. Candidates should look carefully to see if
guestions were fully answered and critique rough drafts and write
guestions/comments on rough draft (Time: 5-7 minutes). Once drafts are
returned to authors, the author should check to see if all parts of the selected
guestion were answered (Time: 4-6 minutes). Facilitators should encourage
candidates to break down questions into multiple parts on their checklists for
entry directions.

PPT: SLIDE EIGHTEEN
Suggested: EVIDENCE! with graphic (picture of Sherlock Holmes)

17. Getting to Know Your Students: How? Evidence!

Based on the first core proposition of National Board, candidates should know
their students. Candidates need to be introduced to ways they can get to know
their students. This knowledge is essential when planning lessons and when
establishing a rationale for lessons. Using Handout 5A, Getting to Know Your
Students, candidates should generate a list of ways they use to gain knowledge
about their students. This can be listed under Action/Evidence on the handout.
This is a brainstorming activity and should be completed individually (Time: 5-7
minutes). The back of the handout or notepads may be used if additional paper
is needed.

Upon completion of this writing and working with other candidates in their
certification area, candidates should identify what knowledge of students they
gain from these activities. Questions for discussion: How can educators do this?
How can educators prove that they know their students? Why is this important?
How does this impact the classroom?
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Discussion in groups is encouraged. Answers and thoughts should be listed
under Connections to Students on Handout 5A (Time: 7-10 minutes). Upon
completion, small groups list their top ten best ideas on poster sized paper, then
share their three best ideas with large group (Time: 10-12 minutes), explaining
what type of student knowledge is gained from the activity/action. Posters should
be hung on the wall of the meeting area for candidates to review.

Handout 5B Knowledge of Students: Way to Get to Know Your Students was
created from ideas contributed during previous sessions. Facilitators may elect
to distribute this handout to candidates AFTER completion of this activity as a
resource.

PPT: SLIDE NINETEEN
Suggested: KNOWLEDGE with the following bulleted list:
Personal, interests, modalities (learning styles), prior knowledge,
development

18. Modalities

Generally, candidates use and list methods such as parent surveys, personality

tests, parent conferences, andpre-t est s as ways they O6knowbé th
However, they may or may not see the evidence that these resources give them

with regard to knowledge of their students?o
Candidates must include evidence in each entry as to why they do what they do

in the classroom. Much of this evidence must be based on the needs of their

students; therefore, they must be able write in their commentaries how they know

their students and provide clear and convincing evidence of that knowledge.

KNOWLEDGE of students can be separated into various sub-areas (not a
comprehensive list):

Knowledge regarding the personal (home) life of students
Knowledge of student interests

Knowledge of student modalities (learning styles)
Knowledge of student knowledge regarding content
Knowledge of student development

All of these areas are important when planning to teach. Each is unique in that
each sheds light on how students perform and how well they learn. Each should
be considered when planning and evidence should be clear and convincing, fully
discussing why a student(s) need(s) a specific lesson at any given point in time.

The following web addresses will give you a sample of what is available to
educators.

Modality Survey-High School
http://www.learningstyles.org/survey/index.html
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http://www.usd.edu/trio/tut/ts/stylest.html

Modalities-Elementary
http://www.inspiration.com/vlearning/index.cfm
http://www.osweqo.org/staff/cchamber/inspire/

Parent Surveys

http://www.usd.edu/nca/parent.html
http://bhhs.beverlyhills.k12.ca.us/apps/news/show news.isp?REC 1D=15519&id
=0

Educational Inventories
http://ttc.coe.uga.edu/surveys/
http://www.berghuis.co.nz/abiator/Isi/Isiframe.html

PPT: SLIDE TWENTY
Suggested: MODALITIES with visual, auditory, tactile/kinesthetic listed

Facilitators should share samples of several types of surveys and discuss the
importance of the knowledge these types of surveys give to the classroom
teacher and how the results impact planning and teaching.

Candidates should be reminded how teacher choices of activities and content
might be influenced by personal preferences and modalities, rather than the
needs and interests of their students. Originally, participants were given
instructions for completion of the Myers-Briggs Type Indicator, as one of the
facilitators was a trained qualifier for Myers-Briggs. The results of this instrument
were used to allow participants insight into their own preferences and modalities.
It is suggested that, if applicable, participants be asked to complete a modalities
inventory of some type in order to fully discuss this phenomena. There are
numerous adult modalities inventories that can be used for this purpose. It should
be noted that each yeardés evalwuation
believed strongly that this part of the session helped to increase their
understanding of the National Board process. Therefore, this should be
considered an as optional activity.

PPT: SLIDE TWENTY-ONE
Suggested: BUILDING SOLID CONNECTS and graphic (picture of a body
builder)

19. Accomplished Teaching Practices: Building Solid Connections

Using a modification of a handout created by National Board (Handout 6 Best
Practices: Where to Begin), facilitators should review the steps in lesson design,
based on this handout. Emphasis should be on (a) knowing the direction
(objective) for the lesson, (b) knowing why this lesson is important and necessary
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for these students, at this time, (c) a clear connection between objective(s),
activities selected, assessment type chosen, and (d) the importance of reflection
(what worked, what did not work, what needs to be changed). There is
sometimes a disconnect between these practices and an actual lesson.
Candidates should be able to justify their choices of objectives, activities, and
assessments based on the needs of their students. This is a brief introduction to
Accomplished Teaching Practices and this will be revisited in depth at a later
time (Time: 5-10).

***END OF SESSION FIVE***

A general question and answer session should be conducted at this time.
Discussion and review of material covered and its connection to the National
Board process should follow the question and answer session. Candidates
should be asked to summarize material presented and explain the connection to
the National Board Process. Please remember that it is suggested that this
format be followed at the end of each session. Also note that if the agenda has
changed, this will need to be changed accordingly. Allow approximately 30
minutes for the question and answer and review at the end of each session.

HOMEWORK
SESSION FIVE
MINI SESSIONS

A. WRITE descriptions for the four professional accomplishments you may use in
Entry 4.

B. CREATE a checklist for Directions for Entry 1.

C. COMPLETE checklists for Standards for Entry 4 if these were not completed
for previous assignments. These will not be reviewed in session, but will be
needed for a future assignment.

D. BRING binder with all National Board materials, including homework, student
work samples, list of professional development activities, lesson plans,
notepad, composition book and all writing implements to every session.

E. KEEP up with assignments.



Breaks interjected as needed
Review/Question and Answer

19. Accomplished Teaching Practices: Building Solid Connections (continued)

20. Lesson Planning and Objective Writing

2 1. Bl oomds Taxonomies and Depth of Knowl edg
22. Analytical Writing Professional Accomplishments

Please see Note from Session One regarding certification area groups and
review of homework.

Materials:  LCD projector and laptop or personal computer
PowerPoint presentation (Suggestions provided)
Clipboard, notepad, pen
Ink pens (red, black, blue for each participant)
Standard-ruled note pads (8.5 x 11) (two for each participant)
Large self-stick poster sheets (i.e. Post-its)
Dry Erase Board
Dry Erase Markers
Regular Broad Tip Markers (dark colors)
Copies of Handout 6 Best Practices
Copies of Handout 7 Lesson Design
Copies of Handout 8 Writing Objectives (Goals)
Copies of Handout 9 Bl oomés Taxonomy
Copies of Handout 10 Analytical Writing Practice

REVIEW: I. Descriptions of Professional Accomplishments

Candidates should partner with another candidate in their area of certification or

an area of similar certification. Candidates should exchange their descriptions of

professional accomplishments. Facilitators should remind candidates that they

are looking ONLY at the description of the accomplishment and not analyzing or

reflecting at this point. Candidatesshou| d wr i t e comments on thei.:
paper, indicating points that were clear and points that were unclear. Questions

to keep in mind for this activity:

Does the candidate clearly explain the accomplishment? Is the writing concise?

Can the reader visualize the accomplishment? Is there a clear picture of what is
going on?
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REVIEW: Il. Review of Checklist for Entry 1

Candidates should allow someone in their certification area or an area similar to

their own to review and their completed checklist for Entry 1. Once again, the

person critiquing a candidateds checklist sh
reviewed a previous checklist. This allows for the individual candidate to receive

critiqgues from various people. It is understood that the total number in the

certification group will affect this direction. The objective for this activity is to

make sure candidates are being thorough and complete in the creation of their

checklists. Candidates should make sure the author has not skipped sections or

parts of the entry directions and that if paraphrasing is used, that it is correct.
Candidates should write questions/ comments o
Facilitators should be available for questions (Time: 15-20 minutes).

***Break: Move into general session and sit with certification area group***

Facilitators should use this time to address areas of greatest concern, greatest
confusion, and greatest dispute as noted from session above (Time: 15-20
minutes). It is possible that candidates may not have a large number of
guestions and therefore this part of the session may not be necessary. It is,
however, essential to give candidates an opportunity to ask questions before
moving to the next topic.

PPT: SLIDE TWENTY-ONE
Suggested: BUILDING SOLID CONNECTS and graphic (picture of a body
builder)

19. Accomplished Teaching Practices: Building Solid Connections

Facilitators should conduct a brief review of Handout 6 and what was covered
during this section of the previous session. Itis best if candidates summarize
and explain what they understand from the session rather than facilitators
lecturing.

PPT: SLIDE TWENTY-TWO
Suggested: Lesson Planning and Objective Writing with two questions:
Why was this needed? How will it benefit students?

20. Lesson Planning and Objective Writing

A. Lesson Planning

Candidates were asked to bring two of what they considered to be their best
lesson plans and student work samples from these lessons (if possible). At this
point, candidates have read directions for Entry 1 and Entry 2 from their portfolio.
It is suggested that candidates select one lesson plan that they might be able to
use in their portfolio for this activity. This is not essential, but it will allow
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refinement of lesson plans if candidates elect to use this lesson later in their
portfolios.

Facilitators should ask candidates to read over lesson plan selected and imagine
that they are going through each step in their minds (Time: 5-7 minutes). Itis
important that they consider how and in what order they went through the lesson
in their classrooms. After passing out Handout 7, candidates should check to
see which step or steps were present in their lesson. This can be noted via
highlighters or red pens (Time: 5-7 minutes). Facilitators should mention that not
all lessons can or should follow this format. This handout should be considered a
general guide for building a knowledge base or skills practice. It is included in
this session based on feedback from candidates regarding its value to them in
the National Board Process.

Using Handout 7 as a guide, candidates should attempt to answer questions
noted under each step in their composition books. This serves to impress upon
candidates the importance of connecting each step in their lesson to the previous
and the next step and to make them conscious of their own actions. Facilitators
should walk the room and provide assistance as needed. Focus should be on
rationale for selecting each step/activity based on the needs of the students.
Answer to questions should indicate WHY this step was selected and HOW it will
benefit students (Time: 15-20 minutes). Upon completion, candidates should be
asked how their lesson could be improved and should be encouraged to make
notes regarding improvements (Time: 5-7 minutes). Discussion will take place
after the activity in section C.

PPT: SLIDE TWENTY-THREE
Suggested: WRITING SOUND OBJECTIVES
A = Actor (who will be expected to perform)
B = Behavior (verb)
C = Condition (parameters, provisions, stipulations)
D = Degree (accuracy, number, etc.)

B. Objective Writing

Facilitators should explain the difference in goals (global) and objectives
(specific). Some National Board entries ask for goals when in fact, they are
actually asking for objectives. Candidates should be cautioned to read carefully
to determine whether a goal or an objective is being asked for within the entry
directions.

Facilitators may elect to actually teach candidates how to write objectives. Itis
recommended that the ABCD model of writing performance based objectives be
used. A suggested lesson plan follows:

Lesson Objective T Before a lesson can be designed, a behavioral/performance
based objective must be written. The lesson objective should state clearly what
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the student should be able to do at the end of the lesson. What the student can
do at the end of the lesson is something that s/he could not do at the beginning
of the lesson.

A = Actor (who will be expected to perform)

B = Behavior (verb)

C = Condition (parameters, provisions, stipulations)
D = Degree (accuracy, number, etc.)

Example: The student (A) will add (B) single digit numbers to 5 (C) with 80%
accuracy (D).

Good objectives determine activities and assessments for lesson. In essence,
they actually write the assessment for the educator. Using the same lesson from
Section A above, candidates should answer the questions on Handout 8 Writing
Objectives (Goals)(Time: 10-15 minutes). Most candidates find this very difficult,
so facilitators should be available for guidance. Upon completion, candidates
should be asked how their lesson could be improved and encouraged to make
notes regarding improvements (Time: 5-7 minutes).

C. Discussion

Using Handout 6 Best Practices: How to Begin from session 19 (above) as a
guide, final discussion should include emphasis on clear objectives, clear
communication of objectives/directions, appropriate activities based on
development/needs, appropriate assessment, and comprehensive reflection.
Moving from One to Six, each element of Best Practices should be discussed
and candidates should verbally express the importance of each step (Time: 10-
15 minutes). The connection between questions asked in entries and this part of
the session should be clear, but facilitators should be ready to cite examples for
candidates. While Handout 7 should not be used for all types of lessons, it can
serve as a guide for questions the candidates should ask as they plan/improve
lessons for use in the National Board process.

PPT: SLIDE TWENTY-FOUR
Suggested: BLOOMG6S COGNITI VE TAXONOMY t he

Bl oomés (Knowledge, Comprehension, Analys
Evaluation)
21. Bl oombs Taxonomies and Depth of Knowl edg

Objectives dealing with higher level thinking are important to the National Board
process. Handout 9 Bl oomdés Taxonomy: Verbs
used as a supplemental handout for assistance when writing objectives. The

handout was provided by a candidate. Facilitators should review the affective,

psychomotor, and cognitive domains as set forth by Bloom and encourage

candidates (especially elementary) to include these domains in their objectives.
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Resources for Bl oomdés include:

http://www.hsu.edu/assessment.aspx?id=7588

http://www.learningandteaching.info/learning/bloomtax.htm

http://en.wikipedia.org/wiki/Taxonomy of Educational Objectives

http://www.hocking.edu/~aaffairs/FacDev files/bloom's%20taxonomies.htm

http://www.hsu.edu/assessment.aspx?id=7588

Whil e Bloombés taxonomy is stild/l highly regar
training in Depth of Knowledge (DOK). Information on DOK can be found at:

www.dese.mo.gov/divimprove/sia/msip/DOK Chart.pdf

http://www.ped.state.nm.us/div/acc.assess/assess/dl/depth.of.knowledge.descrip
tors.pdf

PPT: SLIDE TWENTY-FIVE
Suggested: ANALYTICAL WRITING with graphic (picture of Sigmund
Freud)

22. Analytical Writing

Facilitators should remind candidates that analysis is the second type of writing
required in the National Board process. Analysis gives reasons, motives and
interprets the reasons for (justification) the assignment(s). Analytical writing
shows assessors the thought processes that teachers use to make conclusions
about the lesson and the studentsdéwork (or professional accomplishments).
Evidence should be provided in student/teacher work samples/documentation.

A. Analytical Writing Practice
Using the same lesson from the previous activities (or candidate may elect to use
the second lesson he/she brought to session), candidates should complete the
guestions on Handout 10 as an introduction to the analytical writing process
(Time: 10-15 minutes). Facilitators should be available to answer questions
candidates might have.

**END OF SESSION SIX***

A general question and answer session should be conducted at this time.
Discussion and review of material covered and its connection to the National
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Board process should follow the question and answer session. Candidates
should be asked to summarize material presented and explain the connection to
the National Board Process. Please remember that it is suggested that this
format be followed at the end of each session. Also note that if the agenda has
changed, this will need to be changed accordingly. Allow approximately 30
minutes for the question and answer and review at the end of each session.

HOMEWORK
SESSION SIX
MINI SESSIONS

A. REVISE descriptions of professional accomplishments as needed.

B. Create a checkilist for Directions for Entry 2.

C. Create a checklist for Directions for Entry 2

D. BRING binder with all National Board materials, including homework, student
work samples, list of professional development activities, lesson plans,
notepad, composition book and all writing implements to every session.

E. KEEP up with assignments.
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Breaks interjected as needed
Review/Question and Answer
22. Analytical Writing Professional Accomplishments (continued)

Please see Note from Session One regarding certification area groups and
review of homework.

Materials:  LCD projector and laptop or personal computer
PowerPoint presentation (Suggestions provided)
Clipboard, notepad, pen
Ink pens (red, black, blue for each participant)
Standard-ruled note pads (8.5 x 11) (two for each participant)
Large self-stick poster sheets (i.e. Post-its)
Dry Erase Board
Dry Erase Markers
Regular Broad Tip Markers (dark colors)
Copies of Handout 11 Possible Phrases to Use in Analytical Writing

REVIEW: I. Review of Checklist for Entry 2

Candidates should allow someone in their certification area or an area similar to

their own to review and their completed checklist for Entry 2. Once again, the

person critiquing a candidateds checklist sh
reviewed a previous checklist. This allows for the individual candidate to receive

critiqgues from various people. It is understood that the total number in the

certification group will affect this direction. The objective for this activity is to

make sure candidates are being thorough and complete in the creation of their

checklists. Candidates should make sure the author has not skipped sections or

parts of the entry directions and that if paraphrasing is used, that it is correct.

Candidates shouldwritequesti ons/ comments on authorsdé pa
Facilitators should be available for questions (Time: 15-20 minutes).

REVIEW: II. Review of Checklist for Entry 3

Candidates should allow someone in their certification area or an area similar to

their own to review and their completed checklist for Entry 3. Once again, the

person critiquing a candidateds checklist sh
reviewed a previous checklist. This allows for the individual candidate to receive

critiques from various people. It is understood that the total number in the

certification group will affect this direction. The objective for this activity is to
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make sure candidates are being thorough and complete in the creation of their

checklists. Candidates should make sure the author has not skipped sections or

parts of the entry directions and that if paraphrasing is used, that it is correct.
Candidates should write questions/ comments o
Facilitators should be available for questions (Time: 15-20 minutes).

***Break: Move into general session and sit with certification area group***

Facilitators should use this time to address areas of greatest concern, greatest
confusion, and greatest dispute as noted from session above (Time: 15-20
minutes). It is possible that candidates may not have a large number of
guestions and therefore this part of the session may not be necessary. Itis,
however, essential to give candidates an opportunity to ask questions before
moving to the next topic.

PPT: SLIDE TWENTY-FIVE
Suggested: ANALYTICAL WRITING with graphic (picture of Sigmund
Freud)

22. Analytical Writing

Facilitators should remind candidates that analysis is the second type of writing
required in the National Board process. Analysis gives reasons, motives and
interprets the reason (justification) for assignment(s). Analytical writing shows
assessors the thought processes that the teacher used to make conclusions
about the lesson and the studentsowork (or professional accomplishments).
Evidence should be provided in student/teacher work samples/documentation.

B. Analytical Writing Professional Accomplishment

Moving directly from student/lesson analytical practice to Professional
Accomplishment Practice, candidates should begin to analyze and write about
the four professional accomplishments they described the previous day for
homework. Guiding questions for analysis should be taken directly from entry
directions. Candidates should sit with others from their certification area or
similar certification area and identify within entry directions the analytical
questions (Time: 15-20). These should be highlighted or noted in red and should
also appear on comprehensive checklists. Handout 11 Possible Phrases to Use
in Analytical Writing may be passed out at this point. These are simply
suggestions and should be presented as such. Candidates may begin analytical
writing of accomplishments. Facilitators should be available for questions.

***END OF SESSION SEVEN***



A general question and answer session should be conducted at this time.
Discussion and review of material covered and its connection to the National
Board process should follow the question and answer session. Candidates
should be asked to summarize material presented and explain the connection to
the National Board Process. Please remember that it is suggested that this
format be followed at the end of each session. Also note that if the agenda has
changed, this will need to be changed accordingly. Allow approximately 30
minutes for the question and answer and review at the end of each session.

HOMEWORK
SESSION SEVEN
MINI SESSIONS

A. WRITE analyses of four professional accomplishments.

B. SELECT the entry you plan to complete first.

C. WRITE checkilist for standards from selected entry. Goal is to complete
checklist for one-half of standards listed.

D. BRING binder with all National Board materials, including homework, student
work samples, list of professional development activities, lesson plans,
notepad, composition book and all writing implements to every session.

E. KEEP up with assignments.
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Breaks interjected as needed
Review/Question and Answer

22. Analytical Writing Professional Accomplishments (continued)
23. Effective Questioning

24. Authentic Assessment

25. Brain Research

Please see Note from Session One regarding certification area groups and
review of homework.

Materials:  LCD projector and laptop or personal computer
PowerPoint presentation (Suggestions provided)
Clipboard, notepad, pen
Ink pens (red, black, blue for each participant)
Standard-ruled note pads (8.5 x 11) (two for each participant)
Large self-stick poster sheets (i.e. Post-its)

Dry Erase Board

Dry Erase Markers

Regular Broad Tip Markers (dark colors)

Copies of Handout 12 Effective Questioning

Copies of Handout 13 Planning for Authentic Assessment
Copies of Handout 14 Possible Assessment Products
Copies of Handout 15 Brain Research

Copies of Handout 16 Classroom Instruction

Copies of Handout 17 Multiple Paths for Learning

PPT: SLIDE TWENTY-FIVE
Suggested: ANALYTICAL WRITING with graphic (picture of Sigmund
Freud)

REVIEW: I. Analysis of Professional Accomplishments

Candidates should partner with another candidate in their area of certification or
an area of similar certification. Candidates should exchange their analyses of
professional accomplishments. Facilitators should remind candidates that they
are critiquing ONLY at the analysis of the accomplishment and not at the
reflection at this point. Comments can be made regarding the description if
candidates feel it is necessary. Candidates should write comments on their

partneré6és paper, indicating points that

(Time: 15-20 minutes).
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Questions to keep in mind for this activity:

Did the candidate 6break downd the accomplis
student learning? Did the candidate analyze the importance of the lesson? Did
the candidate interpret the end result (if applicable)? Were the questions: How?
Why? In whatway(s)?answered in the candidateds writir

Facilitators should continue to walk floor and be available for assistance. Be
prepared to remind candidates that impact on student learning is of most
importance. Candidates should be allowed to confer with partner for clarification
of comments before moving to next activity (Time: 3-5 minutes).

REVIEW: 1. Review of Checklist for Selected Entry Standards

Candidates should allow someone in their certification area or an area similar to

their own to review and their completed checklist of standards for their selected

entry. One option to help familiarize candidates with material is to ask that they

partner with another candidate who has elected to work with different entry

standards. This, however, is optional. Once again, the person critiquing a
candidateds checklist should not be the same
previous checklist. This allows for the individual candidate to receive critiques

from various people. It is understood that the total number in the certification

group will affect this direction. The objective for this activity is to make sure

candidates are being thorough and complete in the creation of their checklists.

Candidates should make sure the author has not skipped sections or parts of the

standards and that if paraphrasing is used, that it is correct. Candidates should

write questions/ comments on authorsé papers
available for questions (Time: 15-20 minutes).

***Break: Move into general session and sit with certification area group***

Facilitators should use this time to address areas of greatest concern, greatest
confusion, and greatest dispute as noted from session above (Time: 15-20
minutes). Itis possible that candidates may not have a large number of
guestions and therefore this part of the session may not be necessary. It is,
however, essential to give candidates an opportunity to ask questions before
moving to the next topic.

PPT: SLIDE TWENTY-SIX
Suggested: EFFECTIVE QUESTIONING with
-Getting and maintaining interest and attention
-Checking for understanding or diagnosing student understanding
-Recall of facts or information
-Encouraging higher level thinking
-Redirecting and structuring learning
-Expression of opinion
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23. Effective Questioning

Effective Questioning is essential to good classroom practice. There are

numerous books and sections of books regarding good and effective questioning

practices. Below is a review of questioning. It is suggested that facilitators

choose the information and resource that bes
following information and Handout 12 Effective Questioning, comes from

Effective Teaching Methods: Research-Based Practice (Borich, 2007), pp. 301-

334.

Effective questioning allows students to compose a response and be actively
engaged in learning. Itis estimated that 70-80 percent of all questions asked in a
typical classroom required only the recall of simple facts. Educators should strive
to ask questions that require thought processes such as summarizing,
generalizing, expanding, making inferences, and clarifying/supporting. These
higher level questions are the types of questions students will face in adult life
and analysis, synthesis, and evaluation are skills students need for improved
performance on standardized tests.

Convergent or closed-ended questions tend to limit responses, whereas,
divergent or open-ended questions may have numerous answers. There are
good and bad qualities attributed to both types of questions. The goal is proper
selection of the question based on the objective.

Questioning can be used for:

-Getting and maintaining interest and attention

-Checking for understanding or diagnosing student understanding
-Recall of facts or information

-Encouraging higher level thinking

-Redirecting and structuring learning

-Expression of opinion

It is typically best to ask a question, pause, then call on a student by name. This
encourages thinking and ensures that the majority of the class does not ignore
the question once a student is identified. Wait time is essential to the success of
any questioning procedure. Minimum wait time is 3 to 5 seconds, with longer
intervals for harder or longer questions. Longer wait time may be needed for
more complex questions. Educators should be aware of wait time and how they
establish equity with wait time.

Levels of questions, using Bloomds Cognitive
Effective Questioning. Facilitators should review and discuss each.
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Educators should always establish beforehand why a question should be asked
and be prepared for the behavior you may expect as a result of the question. If
asking a divergent question, candidates should be prepared for unusual answers.

PPT: SLIDE TWENTY-SEVEN
Suggested: EDUCATORS SHOULD NOT and
Ask complex or ambiguous questions or questions with multiple parts
Supply the answer to a question without probing
Use questions as a form of punishment or use to embarrass students

Educators should NOT:

-ask complex or ambiguous questions or questions with multiple parts.
Questions should be clear and concise.

-supply the answer to the question without probing. A probe is a question

t hat | mmedi at el yre§ponkdtmawgsgestian. Bstpurmbsemst 0

to redirect or restructure a studentos r e
elicit clarification, or rephrase a misunderstood question.

-use questions as a form of punishment or use to embarrass students.
This type of misuse of questioning will only generate animosity and dislike
of questioning as a learning tool. Questions are academic tools, not
punishment.

Candidates should have read directions for Entry 1, Entry 2, and Entry 3 by this
time. Candidates should be encouraged to select a lesson plan that they are
considering using for one of the entries. The lesson plan may be the same one
used previously or another plan candidate have selected. This activity will allow
them to begin work on their entries. Candidates should be encouraged to use
the entry directions for guidance as they complete this session. Candidates
should partner with another candidate in their certification area or one similar to
their certification area and generate two to three questions they can use in or add
to their lesson plan (Time: 5-10 minutes). Candidates should swap questions
with their partner and check for clarity, structure, and conciseness of questions.
Primary focus should be on whether their students can understand and answer
the questions. Candidates should identify the type of question they have written
and justify its use with their students (Time: 7-10 minutes).

Partners should then share their best question(s) with their larger certification
area group, the group should select the three best questions, write on poster
sized paper, and be prepared to share question and justification with the entire
group (12-15 minutes). Time may be adjusted for smaller or larger groups. Itis
suggested that a timer be used and that no more than 1 to 2 minutes be spent on
each question listed (time will depend on size of group, but a fixed time should be
decided on and consistently used). Individual providing the selected

132



guestion/justification should speak. Candidates begin to feel very comfortable
with the group at this point and tend to over-explain their ideas. A timer is an
effective way to politely move to the next person/idea. Posters created by
candidates are placed on walls around the meeting room and candidates are
given an opportunity to record information or ask questions.

PPT: SLIDE TWENTY-EIGHT
Suggested: AUTHENTIC ASSESSMENT with graphic

24. Authentic Assessment

Authentic Assessment or the understanding of Authentic Assessment is essential
to candidates, especially early childhood and elementary candidates. The
National Association for the Education of Young Children publishes a handbook
on Authentic Assessment and it is recommended that all early childhood and
elementary candidates obtain a copy. However, as this is a general session, the
following information is for all candidates in all certification areas. Assessment
has consistently been a concern voiced by National Board Candidates.

Using Handout 13, Planning for Authentic Assessment, the following should be
discussed after review of questions on the handout. It is suggested that one step
be discussed at a time. Facilitators should remind candidates that all questions
may not fit with all lessons. The questions should be considered guidelines for
thinking/planning Authentic Assessment, not as questions that should necessarily
be answered within their entries. Facilitators should remind candidates that
entry directions take precedence over any information presented in sessions.

Discussion points for Handout 13 Planning for Authentic Assessment

Step 1 It is not enough to say that a state standard or district requirement
dictated that you teach this lesson. Why is this lesson important to students?
What is its purpose? What is your objective for this lesson? How will you
explain how development was taken into consideration and WHY it was taken
into consideration?

Step 2 What are you looking for? Re-examine objective for lesson that was used
in previous activity. Did the assessment measure what the objective stated? For
future planning: Does the assessment you are considering measure your
objective?

Step 3 How was development taken into consideration when planning the
assessment? This explanation is required by most entry directions and should
be well thought out and researched.

Step 4 Assessments may include observation, anecdotal records, checklists,

rating scales, diagnostic instruments, rubrics, other). Written or pencil and paper
tests may be used, but justification is required.
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Step 5 There are multiple paths to assessmen
assessed if appropriate.

Step 6 Environment is important. A room that gets too hot (or too cold) in late
afternoon can affect performance, as can an exam scheduled right after lunch.
Have you considered these external factors when planning assessment?

Step 7 Feedback is imperative for improvement. How will you give feedback,
record, and give this information back to students?

Step 8 What is your final criteria? Are you looking only at the score on the test or

are you analyzing each question to see if one question was missed more than

another? Is a question invalid (pre-made textbook tests are notorious for this)?
Assessment is a device that slhxsidpdhebe used t
next lesson. Have you considered factors other than just the final score? Have

you analyzed the assessment to see if there is a prevalent misconception that

was a result of instruction? All these aspects are an important part of

assessment. An assessment is NOT a final score on a final exam.

Good assessment considers the whole child: development, knowledge,
modalities, learning styles, and environment. Each decision should be based on
knowledge of YOUR students and how they learn. You should be able to
articulate how these aspects were taken into consideration in your planning of
the assessment.

Handout 14 contains a list of possible assessment products. It was generated by
candidates in multiple sessions, but should not be considered a comprehensive
list.

Another good resource is:

http://www.apa.org/ed/new blooms.html

PPT: SLIDE TWENTY-NINE
Suggested: BRAIN RESEARCH with graphic (Pinky and the Brain or
Frankenstein)

25. Brain Research

Educators should be aware of current research and use this to justify their
choices during the National Board process. Facilitators should suggest that
candidates research specific aspects of their standards and use this research
when planning lessons for and when writing entries. Facilitators should remind
candidates that entry directions take precedence over any information or
suggestions presented in sessions.
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A. Discussion points for Handout 15 Brain Research: Implications for Teaching

Allow candidates time to read handout (Time: 5 minutes). This handout contains
research findings and suggestions for teaching practices connected to these
findings. Facilitators should remind candidates that they know their students and
they know which of these suggestions might work and those which would not
work for their students. The objective is to encourage candidates to see the
value of differentiation of instruction and consideration of the needs and
development of their students.

Candidates should have read directions for Entry 1, Entry 2, and Entry 3 by this
time. Candidates should be encouraged to select a lesson plan that they are
considering using for one of the entries. This will allow them to begin work on
their entries. Candidates should be encouraged to use the entry directions for
guidance as they complete this activity. Using the lesson plan(s) from the
previous activity or an alternate lesson plan, candidates should consider points a
through | below. Facilitators should take one section at a time and allow
candidates time to make notes and consider each point (Time: 30-35 minutes).

a. Were a variety of teaching strategies used in this lesson or was there one
delivery of information (lecture)? Was this appropriate for these students? Were
interests, modalities, or development considered when planning?

b. Was maturation and/or physical development of students considered when
planning? How many of your students are on grade level cognitively? Below?
Above? Elementary candidates should look at this specifically, especially with
regard to fine motor skills, vision development, and maturation at all levels
(cognitive, social/emotional, physical).

c. Atthe beginning of the lesson, what was done to arouse curiosity? To
motivate? What coul d have been done? How will yo
their attention?

d. Was the |l esson connected to previous | ess
knowdé concept established? How coul d some o
to the lesson?

e. How do you make your students feel safe? Do you warmly greet each
student? How do you establish a warm and inviting classroom that is conducive
to learning? How do you know how your students feel? What can you do to
establish a positive classroom environment?

f. Was this lesson presented in isolation? Was there a review of lessons prior to

or connected to this one? Did students wunde
be done to help students make connections between these lessons?
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g.Aredstracting materials out of the students?o
surprise element to the lesson with regard to new material? Are you guilty of

negative speak during lessons? Teachers should be enthusiastic and engaged

in the lesson as this causes students to be enthusiastic and engaged. Do not

underestimate the importance of teacher interest in the topic being studied.

In regard to vision/materials/speech: Students who cannot see print, posters,
demonstrations or visual aids connected to lesson cannot learn. One major
issue with new teachers is not checking to see if print on overhead or visual aid
can be seen from back of room. Voice levels can also be an issue as can
teacher errors regarding grammar (tape record yourself to see if you are guilty of
this).

h. |l s there a way to directly connect this |
experience? Could an element of peer discussion have been added to enhance

the lesson? Did students rephrase or summarize any aspect of the lesson for the

benefit of their peers? For themselves?

i. While repetition is a key to learning, rote memorization of isolated facts does
not encourage long term retention of content. Students must make connections
to what they know in order to remember long term. How could previous
experiences or lessons have been reviewed to aid students in making
connections? Could multiple intelligences strategies (Howard Gardner) have
been used?

i. Could any element listed is this section of the handout have been added to the
lesson? What would have been the benefits? Could a mini-simulation have
been used? The point is not to add frivolous aspects to a lesson, but to
judiciously add elements that will enhance learning.

k. Be honest: Do you believe that making mistakes are a key to learning? Do

you encourage your students to be risk-takers? Can your students fail (not

based on lack of attempt, but lack of knowledge) and know that you will not

berate them? If students fail, do you look first at YOUR delivery of the lesson

andhow YOU structured it before you o6bl amed t
your students are there to learn. How do you know what to teach? How do you

know what they know before teaching (analysis of pre-assessments and post

assessments). Students need to be able to trust you and know that you are

looking out for their best interests. They need to be challenged, but you need to

know what they know before you can adequately challenge them or teach them.

|. Did you consider your students modalities or learning styles when planning?
How did you seek to find their learning styles or modalities? Did your delivery of
content take modalities into consideration? Were a variety of teaching strategies
used in this lesson? How could these be added?
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To summarize, differentiation is essential to learning, as is consideration of
modalities/learning styles of students. Variety is the best way to reach the
majority of students in the classroom.

B. Discussion of Handout 16 Classroom Instruction: Research-Based Strategies

This handout is based on the work of Marzano, Pickering and Pollack and comes
from the book, Classroom Instruction that Works. It should be noted that many
schools have conducted workshops using this particular publication and a large
number of candidates are familiar with this material. However, this section of the
session has always been evaluated highly and facilitators should recommend
that candidates read this publication for more information.

Allow candidates time to read handout (Time: 5 minutes). Using highlighter or
red pens, candidates should highlight or mark the specific strategies they use in
their classrooms (Time: 5-10 minutes). Homework and Practice typically show
the largest number of marks. The question facilitators should pose is: Why do
you not use more of the higher level thinking skills activities? What is preventing
you? If general discussion ensures, facilitators should take care that discussion
does not dissolve into negativism. Point is to encourage candidates to see the
variety of ways information can be taught and the variety of strategies they can
use. Pointis not to add frivolously activities, but to judiciously choose activities
that will benefit students.

As candidates have already read directions for Entry 1, Entry 2, and Entry 3 by
this time, they should be encouraged to select a lesson plan that they are
considering using for one of the entries. This will allow them to begin work on
their entries. Candidates should be encouraged to use the entry directions for
guidance as they complete this activity. Using the potential for improvement
(Potential Percentage of Gain column), candidates should select two strategies
that were not used in their lesson from previous activities and write a brief
description of how these two strategies could be incorporated and why these
particular strategies would benefit their students (Time: 10-15 minutes). Upon
completion, facilitators should pose these questions: Would adding these
strategies benefit students to a larger degree than those that were originally
used? How? Candidates should discuss this with a partner or partners in
certification area groups.

Handout 17 Multiple Paths to Learning contains information on how to
differentiate the classroom experience. It is for information purposes.
Facilitators should allow candidates to read briefly and ask questions, but a great
deal of time need not be spent on this as it is simply a list of suggestions for
differentiation.

**END OF SESSION EIGHT***

A general question and answer session should be conducted at this time.
Discussion and review of material covered and its connection to the National
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Board process should follow the question and answer session. Candidates
should be asked to summarize material presented and explain the connection to
the National Board Process. Please remember that it is suggested that this
format be followed at the end of each session. Also note that if the agenda has
changed, this will need to be changed accordingly. Allow approximately 30
minutes for the question and answer and review at the end of each session.

HOMEWORK
SESSION EIGHT
MINI SESSIONS

A. REVISE analyses of professional accomplishments as needed.

B. COMPLETE selected entry standard checklist.

C. READ Entry 4 and identify questions asking for description and questions

asking for analysis. Mark these.

D. BRING binder with all National Board materials to sessions, including
homework, student work samples, list of professional development activities,
lesson plans, notepad, composition book and all writing implements
to every session.

E. KEEP up with assignments.
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Breaks interjected as needed
Review/Question and Answer

26. Time Management
27. Reflective Writing Professional Accomplishments

Please see Note from Session One regarding certification area groups and
review of homework.

Materials:  LCD projector and laptop or personal computer
PowerPoint presentation (Suggestions provided)
Clipboard, notepad, pen
Ink pens (red, black, blue for each participant)
Standard-ruled note pads (8.5 x 11) (two for each participant)
Large self-stick poster sheets (i.e. Post-its)

Dry Erase Board

Dry Erase Markers

Regular Broad Tip Markers (dark colors)

Copies of Handout 18 Study Area Analysis

Calendar or optional generic calendar handouts*
Copies of Handout 19 What You Can Do In 15 Minutes
Copies of Handout 20 Reflective Writing Practice

*See section 26 for detailed instructions.

REVIEW: IV. Analysis of Professional Accomplishments Revisions

Candidates should partner with another candidate in their area of certification or

an area of similar certification. Candidates should exchange their analyses of

professional accomplishments. Facilitators should remind candidates that they

are critiquing ONLY at the analysis of the accomplishment and not at the

reflection at this point. Comments can be made regarding the description if

candidates feel it is necessary. Candidates should write comments on their

partnerd s paper, indicating points that were cl e
(Time: 15-20 minutes).

Questions to keep in mind for this activity:
Did the candidate Obreak downd the accompli s
student learning? Did the candidate analyze the importance of the lesson? Did

the candidate interpret the end result (if applicable)? Were the questions: How?
Why? In whatway(s)?answered in the candidateds writir
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